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Summary of inspection findings

1.

Leaders possess the skills and knowledge to carry out their responsibilities effectively and
demonstrate a clear understanding of how to promote pupils’ wellbeing. All of the pupils at the
school have social, emotional and mental health (SEMH) needs and associated learning difficulties
and have experienced previous disruption to their education. They have been assessed as having
high levels of anxiety, attachment and trust issues, as a result of traumatic life experiences. Leaders
work extremely effectively to enable pupils to re-engage in school life by creating a very caring and
supportive learning environment. This builds pupils’ confidence and allows them to flourish
educationally and emotionally. As a result, pupils are able to make good progress in relation to their
individual starting points at the school and move on successfully to next placements. Leadership’s
success in creating such a positive learning environment, ensuring that every element of its provision
is highly effective, including its liaison with other agencies and communication with parents, is a
significant strength of the school.

Leaders promote pupils’ attendance effectively, and consequently pupils become acquainted with a
setting they trust and like and look forward to being present. Leaders understand that for some
pupils returning to full time school life is initially too challenging and they make specific
arrangements to support them in overcoming their reticence. They also facilitate similar flexibility on
a temporary basis at any time pupils cannot cope with being present at school.

The school does not currently have a formal advisory or governance body providing routine
oversight of and support for the school. This means the school does not have the protection and
advice that could be provided by the critical monitoring of a suitable overseeing body.

There is an effective, relevant curriculum that pupils access on an incrementally phased basis on
joining the school. This means that pupils have time and appropriate support to gain confidence in
their ability to engage positively in the life of a school, become ready to learn and benefit from a
bespoke timetable and personalised curriculum content. This approach is underpinned by effective
consideration of each pupil’s education, health and care (EHC) plan, and the provision of individual
learning plans. Leaders and staff know pupils well and implement the school’s approach effectively,
enabling pupils to compensate for previous lost time in their learning. Extra-curricular activities
during the school day enhance pupils’ school experience, helping them to explore new interests and
extend their learning.

Leaders and staff work cohesively and effectively to promote pupils’ wellbeing. Leaders ensure that
the school team of teachers, learning mentors and therapists are suitably trained regarding agreed
whole-school approaches to helping pupils with their academic and mental health needs. They apply
their shared, well-informed expertise consistently and sensitively regarding each pupil’s individual
needs. Consequently, pupils receive a reassuring educational experience, aware that their needs are
understood and that staff are fully supportive. The behaviour support policy is implemented
effectively, pupils are treated fairly, and there is a culture in which mutual kindness and
consideration prevail.

The school team enable pupils to understand the importance of a healthy lifestyle, including through
access to physical education in recreational settings and guidance regarding a balanced diet in
practical cookery. Specialist therapy sessions for pupils help them to strengthen their sensory
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integration, speech and language communication skills and to build trust in others and personal
independence. Consequently, pupils’ physical and mental health are supported well.

7. Leaders ensure that pupils’ aspirations for future opportunities when they leave school are suitably
encouraged. Pupils receive impartial and independent advice about next placements and possible
careers. The school facilitates experiences in relevant settings, supporting pupils’ interests.

8. Pupils are prepared well for living in a multi-cultural society and the importance of respect for
people’s individuality and cultural diversity. Pupils develop sensibilities about others’ lives and
challenges, issues in broader society and readily support charities and participate in community
projects.

9. Leaders have a clear understanding of safeguarding processes. They regularly review safeguarding
arrangements with the safeguarding team and complete an annual review of the implementation of
the safeguarding policy. Leaders give consideration to any lessons learned through their evaluations.
They maintain appropriate links with relevant external agencies and are vigilant in their response to
any safeguarding concerns. They consider carefully the contextual safeguarding risks of the school
and to pupils. Staff are well trained in the school’s safeguarding arrangements. They understand and
follow the school’s appropriate safeguarding procedures.
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The extent to which the school meets the Standards

e Standards relating to leadership and management, and governance are met.

e Standards relating to the quality of education, training and recreation are met.

e Standards relating to pupils’ physical and mental health and emotional wellbeing are met.

e Standards relating to pupils’ social and economic education and contribution to society are met.
e Standards relating to safeguarding are met.

Recommended next steps

Leaders should:

e strengthen the arrangements to provide critical oversight of the effectiveness of the school’s senior
leadership and to support them in the strategic development of the school.

© Independent Schools Inspectorate 2024 Nurture Learning — November 2024



Section 1: Leadership and management, and governance

10. Leadership of the school is highly effective. The senior school leaders, who founded the school, have
worked purposefully to establish a specialist provision which meets the needs of children having
SEMH and associated special educational needs and/or disabilities (SEND) effectively. They have
skilfully and carefully built a school team of teachers, learning mentors and therapists who have the
combined expertise to enable pupils to re-engage with school life, receive a suitable education and
make progress. Leaders ensure that all members of the school team are appropriately trained in
techniques to support each pupil regarding their respective personal challenges resulting from
trauma and previously disrupted schooling. They also ensure that staff fully understand the school’s
vision and aims and fulfil them, with a clear emphasis on enhancing pupils’ wellbeing. Consequently,
pupils experience a consistent approach from the school team which provides them with the
security they require and the opportunity to build trusting relationships. This enables pupils to gain
confidence, develop aspirations and acquire the self-motivation to reach their goals in life. For some
pupils, this represents a profound transformation in the quality of their life.

11. Leaders have appropriate knowledge and skills regarding the requirements of the Standards and
ensure that these are met. However, there is no formal body providing routine governance or
advisory oversight of the effectiveness of the school’s senior leadership or supporting them
regarding the strategic development of the school.

12. Leadership ensures that the school meets the requirements of equality legislation. The school’s
accessibility plan is implemented effectively in this respect. It addresses a broad range of well-
planned enhancements to provision, such as improvements to pupils’ access to digital technology,
and additional targeted staff training. Leaders ensure that these planned improvements are carried
out in a timely manner and that next steps are continually identified. This results in pupils
benefitting from access to a specialist setting and expertise suitably matched to their learning
requirements.

13. Leaders demonstrate suitable knowledge, understanding and skills regarding the design and
implementation of the curriculum. They know that it must be relevant to the pupils’ complex needs.
They understand that there is typically a lot for pupils to achieve in a relatively short time, following
their previous disengagement from education. Leaders conscientiously take on the challenges
presented by these factors and skilfully ensure that pupils’ needs are fully considered in the
selection and implementation of suitable programmes of study. Consequently, pupils benefit from a
bespoke education that allows them to catch up with their learning and make progress.

14. Effective measures to identify and mitigate risk in school and when on school activities beyond the
premises are in place. Leaders have due regard for pupils’ vulnerabilities related to their SEMH,
including at briefings to staff at the start of every school day. Safeguarding receives full leadership
focus. Liaison with pertinent external agencies, including children’s services, is particularly well
established. Required contact about any issue is carried out in a timely manner.

15. Leaders ensure that parents are provided with required information. They maintain close contact
with them, including about EHC plans and share regular and annual reports on pupils’ progress and
wellbeing. Any minor concerns are dealt with quickly and effectively. A suitable complaints policy is
in place. Leaders provide all required information to local authorities with regard to pupils whom
they fund.
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The extent to which the school meets Standards relating to leadership and
management, and governance

16. All the relevant Standards are met.
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Section 2: Quality of education, training and recreation

17.

18.

19.

20.

21.

22.

Leaders ensure pupils’ education is suitable with particular regard for their SEMH needs. Each pupil
has an EHC plan, formally reviewed annually, which provides the basis for individual education
planning through the year. This planning details well-devised, personalised targets which reflect
academic and personal development objectives. Pupils’ EHC plan requirements are implemented
well in their daily life in school because leaders and staff, including therapists, ensure that pupils’
individual learning programmes consistently support their needs, including those of highest priority.
These arrangements result in effective bespoke provision that enables pupils to progress well.

Most pupils have had time out of school during their previous placements and have not acquired the
academic standards expected of their age. Leaders have put in place a phased programme of re-
engagement which enables pupils to develop readiness to learn again. Pupils respond positively, and
quickly access the suitably broad curriculum which addresses all the required areas of learning.
There is due emphasis on the holistic development of each pupil’s knowledge, skills and personal
qualities. Personal, social, health and economic (PSHE) education and spiritual, moral, social and
cultural (SMSC) education permeate all aspects of the curriculum. As a result, pupils receive an
education relevant to their needs and are well prepared for life in British society.

Pupils follow accredited course work in functional and life skills. They also enter for GCSEs if
assessed as being able to cope with examinations. Each pupil’s curriculum choices and timetable are
personalised to best suit their individual needs. Consequently, pupils have optimum opportunity to
have success in their studies. Their progress over time in relation to their individual starting points
on joining the school is good. Although levels of achievement vary between pupils, leavers typically
obtain their preferred next placements.

Leadership invests purposefully in training staff in academic teaching techniques designed to
support pupils who have SEND, and in how to support pupils with their individual mental health
challenges. Teaching is mainly provided on a one-to-one basis or in small groups so that pupils
receive suitably focused attention. The care taken by leaders in creating this supportive approach
results in pupils working well throughout the school day and managing any emotional difficulties
mostly successfully.

Teachers plan effectively, carefully selecting topics and themes from well-designed programmes of
study and schemes of work, communicating about these knowledgeably and utilising suitable
resources. They make sure that work is matched accurately to the age, ability, aptitudes, interests
and priority learning needs of each pupil. Learning mentors display effective initiative when
supporting pupils, whilst adhering closely to the teacher’s intended lesson plan. Pupils respond well
to this individualised provision, showing keen interest in their work, speaking articulately, listening
attentively and writing carefully.

Leaders instil in staff and pupils a motivation to make learning enjoyable and relationships respectful
and good humoured. This results in a positive learning environment. Staff feedback to pupils is
helpful and accurate. The respect and trust shared means that staff can help pupils manage their
sometimes emotionally defensive reactions to a task constructively. For example, any pupil’s initial
nervousness and refusal to tackle a new topic is not admonished or confronted, but instead the
pupil is allowed a little time to reflect, and then engage once the emotionality has calmed.
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Leadership encourages staff to treat every moment of the day as a learning opportunity for pupils,
taking advantage of unplanned as well as planned events.

23. The extra-curricular activities during the school day, and on extended day visits, provide pupils with
recreation, physical education and scope to extend their personal and social skills. These include
woodland learning and equine based learning. Pupils develop their skills well in these pursuits.

The extent to which the school meets Standards relating to the quality of education,
training and recreation

24. All the relevant Standards are met.
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Section 3: Pupils’ physical and mental health and emotional
wellbeing

25.

26.

27.

28.

29.

30.

31.

The school team is suitably led and trained regarding meeting the needs of pupils who have
experienced trauma in their personal lives. Staff receive guidance about helping pupils for whom
building attachment with, and trusting others is typically difficult. Staff also understand the
importance of promoting pupils’ physical health, including exercise, healthy eating and lifestyle, as
an essential factor in supporting mental health and overall wellbeing. Pupils make secure progress in
overcoming their mental health issues because leaders and staff implement the school’s intended
approach consistently and conscientiously.

Leaders have recruited suitably qualified and experienced therapists and counsellors. These
personnel work in close collaboration with other staff, providing a bespoke, holistic programme of
mental health support for each pupil. Leaders employ a supervising therapist to oversee mental
health practice, enabling all staff to continually refine their interventions. This cohesive approach
results in pupils making strides, often life-changing, in their acquisition of confidence, personal
effectiveness and happiness.

Leaders purposefully take decisions to ensure all pupils engage with education. For instance, pupils
who cannot cope temporarily with full-time attendance receive part-time teaching and emotional
support in their homes from the school’s staff.

Leaders ensure that links with local authority provision, such as virtual schools, are effective. EHC
plans are suitably administered by the school, in liaison with local authorities. The school refers
pupils to other agencies providing mental health services when required. As a result, pupils get the
support they need and flourish.

Pupils are at ease in the school’s calm learning environment, with domestic features such as a
homely kitchen, common room with comfortable furniture, and pets, all of which make pupils feel
welcome every day. Pupils are supervised well, always with or in close proximity to staff, and are
reassured by this. The premises are well maintained and health and safety arrangements and fire
safety procedures are effective, such as regular checks of security lighting, fire alarms and fire
evacuation procedures. Security locks at the entrance to the premises and elsewhere are in place,
helping pupils to feel safe in school. First aid is administered in a timely and competent manner.
There is an appropriately furnished medical room.

Relationships and sex education (RSE) is suitably provided with due regard for pupils’ ages and is
sensitively taught with regard to pupils’ SEMH and associated learning difficulties. Pupils gain the
information they need, such as that regarding peer pressure, online risks, consent, puberty and
healthy relationships.

The school’s behaviour support policy is understood by staff and pupils and implemented effectively.
It emphasises helping pupils to understand and positively address their behaviours and to develop
self-awareness in their interactions. Sanctions are not regarded as appropriate in everyday
behaviour management but are applied effectively in the very few times that they are needed. The
approach works well, resulting in little serious misbehaviour. The anti-bullying policy is similarly
effective in its implementation and any rare instances are dealt with effectively.
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32. Leaders promote pupils’ attendance effectively and in line with current statutory guidance. The
school is particularly successful in securing rapid increases in attendance for pupils who previously
have attended school minimally, sporadically or not at all. All absences are investigated immediately
and followed up with appropriate actions to ensure pupils’ optimum presence in school. Admission
criteria are applied consistently so that pupils admitted to the school are selected on the basis of
provision matching their specific needs. This ensures that the cohort of pupils on roll have
compatible characteristics and therefore can work and enjoy school life together successfully.
Admissions and transfers to other settings at non-standard times in the year are conducted with due
information provided to and in close collaboration with the relevant local authorities.

The extent to which the school meets Standards relating to pupils’ physical and mental
health and emotional wellbeing

33. All the relevant Standards are met.
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Section 4: Pupils’ social and economic education and contribution
to society

34. The school develops pupils’ economic awareness effectively. The PSHE programme includes topics,
such as understanding the differences between credit and debit cards, which enable pupils to learn
about personal management of money and budgeting and to prepare for future financial
responsibilities.

35. Leaders and staff ensure that they know and understand all pupils well individually and are also
keenly aware of the ways in which they relate to one another. This enables the school team to help
pupils appreciate that their interactions with one another are most successful when based on
mutual respect and consideration for others’ feelings and views. As a result, pupils learn to focus and
reflect on the impact of their own behaviours and communication on others. Consequently, they
gain confidence and skill in handling personal relationships and social situations. This enables them
to be ready for their next steps in life.

36. The school team is committed to valuing and understanding pupils, whatever their stage of personal
development. Pupils’ experience of being respected in turn leads to their own growth in becoming
respectful to and trusting in others. This provides a firm foundation for pupils to learn about
fundamental British values, including tolerance and appreciation of others’ differing personal
characteristics and of people’s cultural diversity. Pupils respond positively to related topics in PSHE
and RSE and in other subjects, displaying sensitivity regarding others’ lifestyles, beliefs and values.
Staff build on pupils’ understandings about these matters during informal discussions, always ready
to listen to pupils and take their interest seriously. Democratic principles are promoted effectively.
Pupils have a voice in the life of the school, for instance, by requesting a programme of football
fixtures and then taking responsibility for making it happen.

37. As a result of the respectful and trusting relationships which develop between staff and pupils,
pupils’ interpersonal and relationship skills develop well. This enables them to engage confidently
with others in the wider community and to benefit from the broad range of activities provided by
the school at recreational settings, places of interest such as Worcester Cathedral and on visits
further afield, for example to museums in London. Through these activities, pupils gain first-hand
experience and understanding of being part of a broader multi-cultural society. They develop
spiritual awareness, including through the stimulation of their appreciation of the non-material
aspects of life as represented in the beliefs and traditions of different faiths and cultures. Woodland
learning allows pupils to expand their sense of nature and respect for the environment.

38. Leaders ensure that pupils develop an outward-looking perspective beyond school by involving them
in charitable fund-raising and community-based activities such as litter picking. Leaders also identify
pupils’ personal interests and passions and enable them to pursue them, for example at an equine
centre or farm. Staff encourage pupils to try new activities and expand their outlooks. Effective
careers advice is provided by the school and also by an independent careers service. When pupils
are motivated to explore a potential future career, the school facilitates suitable work experience
placements. When pupils transfer to other schools, colleges or vocational placements, they are
supported appropriately through carefully planned transition arrangements.

39. Whilst leaders and staff understand that sometimes pupils’ behaviour can be inappropriate, usually
reflecting their emotional responses to situations they are finding challenging, the school team
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consistently support pupils’ development of their ability to distinguish between right and wrong.
They are adept at helping pupils understand broader ethical issues, such as through enabling their
involvement in charitable work on behalf of others facing challenges in their lives. Pupils are also
helped to develop an informed respect for legislation and the institutions that uphold the principles
and administration of justice. Any discussions with political themes are conducted impartially.

The extent to which the school meets Standards relating to pupils’ social and economic
education and contribution to society

40. All the relevant Standards are met.
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Safeguarding

41.

42.

43.

44.

45,

46.

47.

Leaders take full account of the context of the school regarding its purpose in meeting the needs of
pupils who have SEMH and associated learning difficulties. The school’s safeguarding policy is
suitably tailored to pupils’ specific needs and the school’s characteristics and is implemented
effectively.

Leaders understand that pupils who have experienced severe trauma in their lives are typically more
likely to be vulnerable to potential safeguarding risks than their peers who have not. Leaders utilise
this understanding to ensure that safeguarding arrangements are not only in line with current
statutory guidance but implemented particularly rigorously. The safeguarding culture of the school is
very well developed and consequently pupils are supported very well should they be affected by any
safeguarding issues.

Leaders emphasise the importance of staff listening to pupils, keeping alert to any signs of concern
and being ready to report issues to the safeguarding team. They ensure that pupils understand that
the school is entirely committed to their wellbeing and actively encourages them to share any
concerns with members of the school team. This results in effective and trusting communication
between pupils and staff so that pupils have no hesitation in confiding any worries, knowing they
will be taken seriously and that appropriate actions will be taken on their behalf. Because staff are
well trained in understanding pupils’ mental health issues, they are skilful in listening to pupils’
expressed concerns. Leaders with designated safeguarding responsibilities liaise effectively with
relevant external agencies when concerns arise. When required, leaders make timely referrals to
safeguarding partners such as children’s services, the local authority designated officer and the
police.

Leaders oversee the school’s safeguarding policies and procedures effectively, including by utilising
advice from local authorities and external consultants to inform their oversight and regular review of
safeguarding policy and procedures, including of any lessons learned from previous safeguarding
concerns that may have arisen.

Staff receive appropriate safeguarding and child protection training, including about online safety
and risks posed by radicalisation and extremism. As a result, staff understand how to recognise and
report a safeguarding concern, including any that may arise about staff or other adults. Staff
implement the staff code of conduct effectively, including with regard to professional boundaries
with pupils.

The school teaches pupils how to keep themselves safe, including when online. Appropriate filtering
and monitoring of internet usage is in place.

The school carries out all required safer recruitment checks on staff, contractors and proprietors
before they commence working at the school. Leaders maintain an accurate single central record of
appointments (SCR) which records the checks made

The extent to which the school meets Standards relating to safeguarding

48.

All the relevant Standards are met.
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Information about the school

49. Nurture Learning is a co-educational, independent day special school. It is situated in a former
school that was converted into county council offices. The building was renovated before re-opening
as a school. The principal is also the chair of the proprietorial body.

50. The school has identified all pupils as having special educational needs and/or disabilities (SEND).
Pupils require support for social, emotional and mental health (SEMH) issues and associated learning
difficulties. All pupils are funded by local authorities and have an education, health and care (EHC)

plan.
51. No pupils have English as an additional language.

52. The school states its aim is to enable all pupils to flourish because they feel accepted and
understood.
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Inspection details

Inspection dates 19 to 21 November 2024

53. A team of two inspectors visited the school for two and a half days. The onsite inspection was
guality assured by a monitor.

54. Inspection activities included:

e observation of lessons, some in conjunction with school leaders

e observation of registration periods and assemblies

e observation of a sample of extra-curricular activities that occurred during the inspection
e discussions with the chair and other governors

e discussions with the principal, school leaders, managers and other members of staff

e discussions with pupils

e visits to the learning support area and facilities for physical education

e scrutiny of samples of pupils’ work

e scrutiny of a range of policies, documentation and records provided by the school.

55. The inspection team considered the views of pupils, members of staff and parents who responded
to ISI’s pre-inspection surveys.

56. The school was previously inspected by Ofsted. This is the first inspection of the school by ISI.
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How are association independent schools in England inspected?

e The Department for Education is the regulator for independent schools in England.

e |Slis approved by the Secretary of State for Education to inspect independent schools in England,
which are members of associations in membership of the Independent Schools Council.

e [Slinspections report to the Department for Education on the extent to which the statutory
Independent School Standards, the EYFS statutory framework requirements, the National
Minimum Standards for boarding schools and any other relevant standards are met.

e For more information, please visit www.isi.net.

Independent Schools Inspectorate
CAP House, 9-12 Long Lane, London, EC1A 9HA

For more information, please visit isi.net
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