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Summary of inspection findings
1. The proprietor does not ensure that leaders demonstrate the skills and knowledge or fulfil their 

responsibilities so that the school meets the Standards and the requirements of current statutory 
guidance.

2. Leaders with designated safeguarding responsibilities do not have sufficient time to fulfil their 
safeguarding roles effectively. Safeguarding records do not enable leaders to identify patterns of 
repeated concerns over time. Leaders do not share such concerns with external agencies when 
appropriate.

3. Leaders do not implement a suitable internet filtering and monitoring system.

4. The attendance policy and procedures are not implemented in line with current statutory guidance. 
In particular, leaders grant holidays in term time and do not inform the local authority as required of 
concerns about absenteeism.

5. Leaders promote a culture in which pupils develop a sense of belonging to a supportive community 
whilst acquiring the skills they need for their adult lives. Leaders undertake ongoing self-evaluation, 
responding promptly when they identify areas for improvement. 

6. Leaders provide a curriculum which makes effective use of a range of resources and teachers’ 
expertise and subject knowledge. Schemes of work provide opportunities for pupils to develop new 
knowledge, understanding and skills in all subject areas. Teachers plan activities that help pupils to 
make good progress from their starting points. They use strategies that enable pupils to learn well, 
maintaining positive relationships and managing behaviour well in lessons. Teachers make effective 
use of assessment data to plan lessons and to set appropriate targets for pupils. Pupils understand 
how teachers help them to learn and what they need to do to improve their work. Children in 
Reception are well prepared for learning through the establishment and adaptation of daily routines 
and close attention to their needs and interests.

7. Leaders and staff promote pupils’ health and wellbeing through the effective implementation of 
policies and procedures which are tailored to pupils’ individual needs. The personal, social, health 
and economic education (PSHE) and physical education (PE) curriculums are well taught, supporting 
pupils’ physical and emotional development. Pupils learn to show respect towards each other and 
understand the need to respect those outside their school. They develop understanding of the 
importance of a healthy diet and physical exercise and of the need to maintain positive mental 
health. Pupils develop their understanding of the features and types of healthy relationships. 
Leaders undertake a systematic programme of health and safety checks and reviews to promote 
pupils’ physical safety when they are on school premises.

8. Leaders foster pupils’ sense of community by showing them how to fulfil their responsibilities in 
school. Staff act as positive role models to pupils in demonstrating empathy and social awareness. 
They enable pupils to recognise the values of kindness and respect as central to their lives in school, 
readily identifying the means by which they put these values into practice. Pupils develop a secure 
knowledge of the nature of British society and of the different people, cultures and faiths within it. 
Leaders identify a range of activities through which pupils are able to support others in school. 
However, opportunities for pupils to learn about how they may contribute to the lives of others in 
the local and wider community are not as developed as possible.
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9. Leaders and staff are suitably trained for their safeguarding roles. Staff understand and fulfil their 
responsibilities consistently. Leaders respond appropriately should any concerns about staff conduct 
arise.
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The extent to which the school meets the Standards

 Standards relating to leadership and management, and governance are not met.

 Standards relating to the quality of education, training and recreation are met.

 Standards relating to pupils’ physical and mental health and emotional wellbeing are not met.

 Standards relating to pupils’ social and economic education and contribution to society are met.

 Standards relating to safeguarding are not met.

Areas for action

The proprietor must ensure that persons with leadership and management responsibilities at the 
school:

- demonstrate good skills and knowledge appropriate to their role so that the independent school 
Standards are met consistently

- fulfil their responsibilities effectively, so that the independent school Standards are met 
consistently; and

- actively promote the wellbeing of the pupils 

so that:

 those with safeguarding leadership responsibilities have sufficient time to undertake their roles 
effectively

 safeguarding records enable leaders to identify patterns of concerns over time

 concerns about pupils’ safeguarding and attendance are shared with external agencies as required 
by current statutory guidance

 the school implements an effective internet filtering and monitoring system 

 the attendance policy and procedures reflect current statutory guidance.

Recommended next steps

Leaders should: 

 strengthen pupils’ opportunities to contribute to the lives of others so that they develop a greater 
sense of responsibility towards the local community and beyond.
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Section 1: Leadership and management, and governance
10. The proprietor does not maintain effective oversight of all aspects of the school and does not ensure 

that leaders fulfil their roles and apply good knowledge and skills to enable the school to meet all of 
the Standards. As a result, leaders do not promote pupils’ wellbeing effectively in all areas, 
particularly with regard to safeguarding.

11. Safeguarding procedures, including those relating to liaison with external agencies, and the policy 
and procedures relating to attendance are not in line with current statutory guidance.

12. Leaders draw up suitable policies and procedures. They communicate the school’s core values of 
kindness and respect throughout all areas of school life whilst fostering pupils’ desire to learn. 
Leaders implement academic and pastoral systems which are tailored to meet the individual needs 
of pupils and which help them to learn to be adaptable and independent. 

13. The proprietor exercises oversight of leaders’ work and training. They undertake systematic reviews 
of all aspects of provision, receive detailed reports from school leaders and seek out the advice of 
external professionals. 

14. Leaders undertake regular review and evaluation of the school’s success in meeting its aim to help 
pupils flourish academically and personally. They adapt policies, procedures and the curriculum to 
meet the changing needs of individuals and groups of pupils, working closely with the proprietor to 
implement new initiatives swiftly. Middle leaders use their skills and expertise in specific subject or 
pastoral areas to identify ways in which provision can be improved so as to enhance pupils’ learning 
and wellbeing.

15. Staff understand their responsibilities and pupils are clear about school procedures. Subject co-
ordinators develop effective teaching strategies and schemes of work which enable pupils 
throughout the school to make good progress. As a result, pupils develop the skills and confidence 
they need to make good progress and prepare themselves for their adult lives.

16. Leaders provide all required information about the school’s policies and procedures to parents on 
the school’s website or make them available from the school office. The website includes 
information about pupils’ academic performance. Teachers provide parents with detailed 
information about their child’s progress and attainment in regular written reports and in-person 
meetings. 

17. Suitable procedures are in place for the management of parents’ complaints. Leaders respond to 
complaints in line with the school’s stated process and timescales. They consider the issues raised by 
complaints carefully, making adjustments to school procedures when appropriate.

18. Leaders ensure that the school meets its responsibilities under the Equality Act 2010. They 
implement a suitable accessibility plan which takes into account the needs of the pupils in the 
school. Leaders promote respect for all through the curriculum and make appropriate adjustments 
to provision so that pupils’ individual needs are met.

19. Leaders have a thorough awareness of most potential risks to pupils when they are in school. They 
draw up rigorous assessments of potential risks to pupils and identify suitable means by which they 
may be mitigated. Staff understand the part they have to play in managing risk. They identify and 
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manage risks to pupils in lessons and on school trips effectively. Staff in the early years are alert to 
potential risks to the children in Reception, adjusting procedures regularly in response to the needs 
of the children in the class.

The extent to which the school meets Standards relating to leadership and 
management, and governance

20. Standards are not met consistently with respect to the safeguarding of pupils.

21. As a result, Standards relating to governance, leadership and management are not met.

22. Not all the relevant Standards are met. A schedule of unmet Standards is included in the report. 
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Section 2: Quality of education, training and recreation
23. Leaders consider the changing needs of pupils over time when planning the curriculum. They 

identify suitable published materials and adapt these to meet the needs of the pupils in the school. 
The structure of the curriculum is informed by leaders’ assessments of pupils’ progress and by the 
ethos of the school. For example, religious studies (RS) is currently combined with humanities in 
Years 1 and 2 but taught as a separate subject in Years 3 to 6 to promote older pupils’ deeper 
understanding of different faiths and of British values. 

24. Subject leaders have relevant expertise and knowledge for their roles. They use these effectively in 
developing schemes of work and teaching strategies within their subject areas. Leaders draw up 
schemes of work which provide pupils with opportunities to acquire new knowledge and 
understanding in all subject areas. They monitor teaching to identify areas for development and staff 
training.

25. Teachers’ understanding of pupils’ individual needs, gained from formal and informal assessments, 
informs their decisions about how lessons are planned and taught. They use their good subject 
knowledge to plan varied and engaging activities which provide pupils with the support and 
challenge they need to make progress. Teachers make effective use of a range of resources within 
well-paced lessons. They have a detailed knowledge of pupils’ pastoral and academic needs. This 
supports their positive relationships with pupils and the effective management of behaviour in 
lessons.

26. The effective teaching results in pupils who are engaged and attentive in lessons. They are keen to 
talk about their work and show high levels of self-motivation. They make good progress from their 
starting points in response to regular opportunities to reinforce and extend their knowledge and 
understanding. Children in Reception develop skills in line with national age-related expectations, so 
that they are well prepared for their move into Year 1. Pupils throughout the school develop good 
skills and knowledge across the curriculum so that they attain well in national curriculum tests at the 
end of their time in the school. 

27. Pupils make good progress in developing their story writing skills through constructive marking and 
the systematic teaching of grammatical structures, such as the use of conjunctions and relative 
clauses. Teachers help pupils to understand the process by which they consolidate and extend their 
learning through reviewing their previous learning and extending it through increasingly challenging 
tasks. As a result, pupils acquire confidence and competence in mathematics. When appropriate, 
teachers include opportunities for pupils to extend their learning through independent 
investigations in science lessons so that they develop a secure knowledge of scientific topics, such as 
electricity and plants. Pupils show a mature understanding of complex topics in humanities, such as 
when explaining the events leading up to World War One, with reference to the role play activities 
used in their lessons. Pupils acquire appropriate skills and knowledge in the creative arts and 
technological subjects and develop confidence in both spoken and written French.

28. Leaders implement a suitable programme of assessments to evaluate pupils’ progress against 
national age-related expectations. They work with teachers to identify pupils who are not making 
expected progress and to plan strategies to support their learning. Teachers provide pupils with 
individual and relevant feedback on their work, in lessons and in written form, alongside personal 
targets. Pupils understand what they need to do to improve their work and make good progress in 



9

© Independent Schools Inspectorate 2025 Whitehall School – September 2025

response to the feedback they are given. They are actively involved in reflecting on their work and in 
identifying areas to improve, which further supports their progress.

29. Pupils who have special educational needs and/or disabilities (SEND) make good progress in 
response to individual support within lessons and in small group sessions. Teachers review their 
progress frequently and adapt provision in response to pupils’ changing needs.

30. Leaders provide appropriate support for pupils who speak English as an additional language (EAL) 
when required. Pupils’ needs are identified and assessed on entry to the school. Teachers undergo 
relevant training so that they can provide pupils with appropriate support for their English when 
needed. As a result, pupils who speak EAL make good progress in acquiring English language skills 
and in their academic studies.

31. Staff in the early years carry out detailed assessment of the prior attainment and needs of children 
when they enter Reception. They take children’s interests and needs into account when planning 
activities and setting targets for the next stages in their learning. Teachers plan termly topics which 
help children to learn about the world around them through a combination of play and structured 
activities. They use a range of resources and strategies so that children develop a secure 
understanding of phonics from an early age. Teachers incorporate the practice of mathematical 
skills, such as counting, into activities and discussions throughout the day. They encourage children 
to engage in challenging tasks so that they develop positive attitudes and a readiness to learn from 
their mistakes. 

32. Leaders provide a programme of activities outside lessons which enable pupils to widen and 
enhance their learning in lessons. Staff lead well-planned sessions in which pupils enjoy developing 
their skills in areas such as the performing arts, sport and languages.

The extent to which the school meets Standards relating to the quality of education, 
training and recreation

33. All the relevant Standards are met.
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Section 3: Pupils’ physical and mental health and emotional 
wellbeing
34. Leaders do not ensure that all procedures relating to attendance are in line with current statutory 

guidance. In particular, leaders grant leave for holidays during term time.

35. Leaders foster a learning environment which is characterised by respect and consideration for 
others. Staff in the early years develop supportive relationships with children so that they gain a 
sense of security and belonging. Children show independence in their activities, which they 
undertake on their own or collaboratively with their peers, such as role play or creative tasks. 

36. Older pupils grow in confidence in response to the individual guidance and encouragement they 
receive from their teachers. Their self-esteem is nurtured by teachers’ recognition of their 
achievements and the celebration of their work on display around the school. As a result, pupils 
develop confidence to share thoughts and ideas in lessons and can identify their skills and aptitudes 
in and outside the classroom.

37. The PSHE programme teaches pupils about the need to respect people who have different 
backgrounds and customs to their own. Pupils develop respectful attitudes towards those within the 
school community and the wider world. They learn about the benefits of measures such as reflecting 
on their own feelings and getting enough sleep. Leaders include dedicated lessons in the curriculum 
through which pupils learn about the ways in which they can promote their mental wellbeing and 
the role that activities such as meditation and yoga can play in helping them to do so.

38. The relationships education curriculum is taught within the PSHE scheme of work, through age-
appropriate lessons which help pupils understand how to interact in the school and beyond. Pupils 
learn about puberty and how their bodies will change as they grow older. They are taught about the 
features of healthy relationships and about how these can be nurtured in practice. Teachers help 
pupils to gain an understanding of the different kinds of relationship which they may encounter in 
school and beyond.

39. The religious studies (RS) programme teaches pupils about the ways in which people of different 
faiths worship, and spiritual ideas of diverse religions. Staff encourage pupils to reflect on non-
material matters, such as the importance of kindness and friendship.

40. The effective behaviour management strategy is implemented consistently and fairly by teachers. 
Children in Reception respond positively to well-established routines, regulating their behaviour 
when engaging in group discussions and stopping their activities in order to tidy up. Older pupils 
respond positively to the rewards system and work readily with teachers to make amends for their 
misdemeanours. Teachers plan activities which help pupils to understand the impact of their 
behaviour on others and the ways in which they can show kindness. Leaders work sensitively with 
individual pupils who need specific support to meet the school’s expectations of their behaviour. 
Pupils understand teachers’ expectations well and are successful in meeting these so that positive 
behaviour is the norm across the school.

41. Leaders implement an effective anti-bullying policy so that when cases are reported they are 
managed appropriately. Pupils learn about the importance of reporting instances of unkind 
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behaviour or bullying. Leaders and staff respond appropriately to these few incidents when they do 
occur. 

42. Pupils learn about the importance of staying physically healthy in PSHE, physical education (PE) and 
science lessons. They learn about the importance of a balanced diet and exercise in maintaining 
physical health. Children in Reception develop skills such as throwing in well-paced PE lessons, 
responding positively to challenge and encouragement from their teachers. Specialist teachers 
enable older children to make good progress by extending their skills through increasingly 
challenging tasks in a range of sports and physical activities.

43. Leaders implement robust systems for the management of health and safety. The proprietor works 
closely with leaders and managers to ensure necessary checks are undertaken and deficiencies are 
remedied quickly. Suitable arrangements are in place for the reduction of risk from fire, including 
regular fire drills which ensure that pupils have the knowledge they need about exit routes from the 
building.

44. Appropriate first aid arrangements are in place for the treatment of pupils who are injured or unwell 
by appropriately trained adults, including those trained in paediatric first aid in the early years. 

45. Leaders make arrangements so that pupils are supervised appropriately throughout their time on 
the premises. 

46. Leaders complete admission and attendance registers accurately and with the correct codes. They 
identify some ways in which to support pupils in maintaining consistent attendance and punctuality. 
Leaders inform the local authority whenever pupils join or leave the school at non-standard times of 
transition.

The extent to which the school meets Standards relating to pupils’ physical and mental 
health and emotional wellbeing

47. Standards are not met consistently with respect to attendance.

48. As a result, Standards relating to pupils’ physical and mental health and emotional wellbeing are not 
met.

49. Not all the relevant Standards are met. A schedule of unmet Standards is included in the report.
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Section 4: Pupils’ social and economic education and contribution 
to society
50. Leaders support pupils’ social development by promoting a culture of kindness and encouraging 

friendships across all age groups. Staff model supportive relationships with each other and with 
pupils. Leaders arrange the timetable so that pupils of different ages work and play together on a 
daily basis. This helps pupils to feel part of a whole-school community and to develop positive 
relationships with both their peers and staff. 

51. Staff demonstrate kindness and tolerance in their daily interactions and guide pupils to do the same. 
They encourage pupils of all ages to help others, such as through using the friendship bench. Staff in 
the early years support children as they learn to play co-operatively alongside each other and to take 
turns in activities. Older pupils take their responsibilities as role models for younger pupils seriously, 
including in shared reading sessions and when escorting them around the school. 

52. Teachers in the early years plan a curriculum which introduces children in Reception to the different 
cultures and faiths practised in their school and the wider world. Older pupils develop a knowledge 
of different faiths and beliefs in religious education lessons. They learn about their own and other 
cultures in PSHE and geography lessons. Teachers make effective use of resources which stimulate 
discussion and help pupils to learn about the different cultures and backgrounds represented by 
people in British society. Pupils learn that their classmates and people in the wider world may have 
different customs and beliefs from their own and develop a secure awareness of the importance of 
treating people with respect.

53. Staff support pupils in maintaining relationships that are based on mutual respect and fairness and 
in adhering to the school values and expectations. As a result, pupils have a well-established sense 
of right and wrong and of the need to take responsibility for their own actions. They develop an 
understanding of the part that laws play in society and of how they are drawn up by Parliament. 
Older pupils gain an awareness of the world of politics through discussions with their teachers, who 
ensure that pupils are presented with balanced views when any political content or themes arise.

54. The PSHE programme helps pupils to learn about life in Britain in preparation for their adult lives. 
Teachers plan lessons and activities which enable pupils to gain an understanding of institutions 
such as the military, the National Health Service and the court system. Pupils learn about the 
democratic process and understand their roles in electing school council members and house 
captains. They learn about how elected representatives gather and act on the views of others.

55. Pupils contribute actively to the school through a range of roles and responsibilities and in their day-
to-day activities. Teachers provide opportunities for pupils of all ages to contribute to the running of 
the school, beginning with classroom-based roles which give all pupils different responsibilities. 
Older pupils act as house captains and assist with the organisation of assemblies and recycling.

56. Teachers plan activities which help children in Reception to learn about their locality. Leaders help 
older pupils to understand that they are part of a wider community through links within the local 
area. Pupils visit the local library and church and take part in events such as competitions and 
festivals. Pupils contribute to the lives of others to some extent, such as through donations to local, 
national and international charities. However, opportunities for them to develop a greater sense of 
responsibility towards the local community and beyond are limited in scope.
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57. Pupils develop their financial awareness through a range of activities in the PSHE curriculum and 
other subjects. For example, children in Reception visit a local supermarket where they experience 
paying for their purchases. Older pupils learn about mortgages and interest rates, and about the 
importance of saving.

58. Leaders help pupils to prepare for application and entry to senior schools through targeted academic 
support. Pupils are successful in gaining places at their choice of senior school, including those with 
selective entry procedures. Staff help children to prepare for their entry to Reception through close 
liaison with adults in the registered early years setting and children’s visits to their next class during 
the summer term. Pupils throughout the school are well-prepared for their transition points both 
academically and socially as a result of close collaboration between teachers and the continuity 
provided by grouping and teaching strategies throughout the school.

The extent to which the school meets Standards relating to pupils’ social and economic 
education and contribution to society

59. All the relevant Standards are met.
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Safeguarding
60. The proprietor’s oversight of safeguarding, including through an annual review of policy and 

procedures, is not sufficiently rigorous to ensure that leaders fulfil their responsibilities fully. Leaders 
draw up safeguarding policies which are in line with current statutory guidance, but these are not 
consistently implemented. 

61. Insufficient time is allocated to those with designated safeguarding leadership responsibilities to 
enable them to fulfil their roles effectively in all respects.

62. Leaders do not make effective use of safeguarding records to identify patterns of concerns over 
time. Leaders do not always recognise the potential risks to pupils about whom there are repeated 
low-level concerns or understand the need to share such concerns with external agencies as 
required by current statutory guidance.

63. A suitable internet filtering and monitoring system is not in place.

64. The attendance policy and procedures are not consistently in line with statutory guidance. Leaders 
do not always recognise the safeguarding concerns associated with low attendance or share 
concerns about absenteeism with external agencies as required.

65. Leaders, staff and the proprietor are suitably trained for their roles. Leaders promote an awareness 
amongst adults working in the school that safeguarding is a shared responsibility. They provide 
suitable training when staff begin work at the school and regular updates and guidance throughout 
the year. Staff have a clear understanding of their responsibilities and of leaders’ expectations of 
their conduct. They know how to report any concerns about adults that might arise. Leaders have 
appropriate procedures to respond to any concerns about adults working in the school should they 
occur. 

66. Staff report concerns about pupils promptly. Leaders keep detailed records and identify measures to 
support pupils affected by safeguarding issues while in school.

67. Pupils are taught about how to stay safe when they are online. They learn about the importance of 
taking precautions when using new websites and sharing personal information.

68. Leaders implement systematic and rigorous safer recruitment procedures. They undertake all 
required suitability checks on adults before they commence working at the school and record these 
checks accurately in a suitable single central record of appointments. 

The extent to which the school meets Standards relating to safeguarding

69. Standards are not met consistently with respect to the safeguarding of pupils, including with regard 
to attendance.

70. As a result, Standards relating to safeguarding are not met.

71. Not all the relevant Standards are met. A schedule of unmet Standards is included in the report.
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Schedule of unmet Standards
Section 1: Leadership and management, and governance

The following standards in this section of the Framework are not met.

Paragraph number Standard

ISSR1 Part 8, paragraph 
34(1)

The standard about the quality of leadership and management is met if 
the proprietor ensures that persons with leadership and management 
responsibilities at the school – 

34(1)(a) demonstrate good skills and knowledge appropriate to their role so that 
the independent school standards are met consistently 

34(1)(b) fulfil their responsibilities effectively so that the independent school 
standards are met consistently; and 

34(1)(c) actively promote the wellbeing of pupils.

Section 3: Pupils’ physical and mental health, and emotional wellbeing

The following Standards in this section of the Framework are not met.

Paragraph number Standard

ISSR Part 3, paragraph 15 The standard in this paragraph is met if the proprietor ensures that an 
admission and attendance register is maintained in accordance with the 
School Attendance (Pupil Registration) (England) Regulations 2024.

Safeguarding

The following Standards in this section of the Framework are not met.

Paragraph number Standard

ISSR Part 3, paragraph 7 The standard in this paragraph is met if the proprietor ensures that—

7(a) arrangements are made to safeguard and promote the welfare of pupils 
at the school; and

7(b) such arrangements have regard to any guidance issued by the Secretary 
of State.

EYFS2 3.5 Providers must have and implement policies and procedures to keep 
children safe and meet EYFS requirements. Schools are not required to 
have separate policies to cover EYFS requirements provided the 

1 The Education (Independent School Standards) Regulations 2014 (‘ISSR’)
2 Early years foundation stage statutory framework (‘EYFS’)
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requirements are already met through an existing policy. Where 
providers are required to have policies and procedures as specified 
below, these policies and procedures should be recorded in writing. 
Policies and procedures should be in line with the guidance and 
procedures of the relevant LSP.

EYFS 3.9 If providers have concerns about children’s safety or welfare, they must 
immediately notify their local authority children's social care team, in line 
with local reporting procedures, and, in emergencies, the police. 
Providers must also take into account the government’s statutory 
guidance ‘Working Together to Safeguard Children’ and ‘Prevent duty 
guidance for England and Wales’. All schools are required to have regard 
to the government’s statutory guidance ‘Keeping Children Safe in 
Education’, and other childcare providers may also find it helpful to read 
this guidance.

EYFS 3.11 Providers must follow up on absences in a timely manner. If a child is 
absent for a prolonged period of time, or if a child is absent without 
notification from the parent or carer, attempts must be made to contact 
the child’s parents and/or carers and alternative emergency contacts. 
Providers must consider patterns and trends in a child’s absences and 
their personal circumstances and use their professional judgement when 
deciding if the child’s absence should be considered as prolonged. 
Consideration must be given to the child’s vulnerability, parent’s and/or 
carer’s vulnerability and their home life. Any concerns must be referred 
to local children’s social care services and/or a police welfare check 
requested.
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The quality of the early years foundation stage in the registered 
early years provision

Overall effectiveness: the quality and standards of the early years provision

72. The overall effectiveness of the early years provision is inadequate.

73. Leaders have not taken reasonable steps to ensure children’s safety is prioritised. There are times 
during the day when the premises are not secure, and leaders do not follow their safeguarding 
policy to report a serious injury to a child. Training for staff is insufficient to ensure they understand 
their roles and responsibilities. Children’s safety cannot be assured. 

74. While children are generally content and settled, the quality of education provided is inconsistent 
across the setting. Leaders’ curriculum shows limited development of knowledge and skills that are 
developmentally appropriate. Staff provide older children with some valuable opportunities to 
develop their self-awareness and talk about themselves as they explore a book of their photographs. 
Staff effectively engage toddlers in discussion and practical exploration of oral hygiene. However, 
the use of assessment by staff to inform planning and teaching is inconsistently well matched to 
children’s essential developmental needs. This reduces children’s engagement in purposeful play 
and learning which hinders the progress they can make.

75. Staff provide children with a warm and friendly welcome. Children are content and relaxed because 
they feel secure in their positive connections with staff. Children are happy to express their ideas 
and seek comfort when needed. Staff establish clear daily routines day that children understand and 
follow, such as expectations of behaviour at snack and mealtimes. 

Quality of education

76. The quality of education requires improvement.

77. While ratios are met, there are times when weaknesses in staff deployment mean that experienced 
staff are not working directly with the younger children. This results in a reduced quality of teaching 
and learning at these times, especially following sleep routines. For example, babies gather around a 
single activity, such as the sand tray with little adult guidance to extend their play. Children’s 
learning at these times is not supported well. 

78. Leaders have considered some useful learning aims for children across the setting, especially in 
physical development. For example, they identify a key development milestone for babies and 
extension of skills for older children. However, in other key areas of learning, particularly emotional 
development, leaders have identified more generic learning aims. This means that staff do not have 
a clear structure of progression to use to inform their planning. Some learning aims, such as self-
registration for babies and name recognition for toddlers, do not reflect a developmentally 
appropriate focus. The expectations for older children, for example, to start to follow instructions, is 
not sufficiently ambitious. This hinders the overall progress that children can make.

79. Staff complete regular observations of children’s assessments and monitor their progress. However, 
staff inconsistently use assessment to inform planning and teaching. They plan some fun activities 
that children enjoy, however these are not based on children’s essential development needs. Staff 
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focus on the activity with less consideration to the impact for children’s individual learning. This 
reduces the relevance and effectiveness of teaching across age groups. Children experience a 
variable quality of education that does not consistently support their progress. 

80. Staff provide regular opportunities for children to develop a love of books and build their early 
literacy skills. Books are used as a key teaching tool in planned group activities, such as identifying 
colours and linking them to feelings. Across the setting, children have access to a range of mark-
making equipment. Toddlers use paper and pencils, with writing resources available throughout the 
day, while painting activities are a feature for older children. For babies, staff plan sensory mark-
making experiences, such as painting through cellophane.

Behaviour and attitudes

81. Behaviour and attitudes require improvement.

82. Children show they can concentrate and sustain their interest on activities that engage them. 
Toddlers persevere as they build tall towers and rebuild them after they have collapsed. Older 
children develop role play ideas linked to dinosaurs as they play in the sand. However, weaknesses 
in planning, teaching and staff deployment mean that there are times during the day when children 
have reduced engagement in their play and learning, especially for babies. This hinders the progress 
they can make.

83. Staff reinforce their expectations for children’s behaviour. This includes gentle reminders about 
using kind hands and sharing equipment with friends. Older children understand about the rules for 
using equipment in the larger playground and where they can go. They share the space sensibly with 
the school-aged children. 

Personal development

84. The personal development of children is inadequate.

85. Leaders have not taken all reasonable steps to ensure the premises are secure, and a serious 
incident in which a baby was injured was not reported to Ofsted or the local authority designated 
officer (LADO). This is a serious breach of the requirements. These failures compromise children’s 
wellbeing and safety.

86. Staff promote some healthy routines, such as toothbrushing and handwashing, and follow safe food 
preparation. Children gain an understanding of how to care for themselves during personal care 
routines.

87. Staff know the children and their families appropriately and use this knowledge to build positive 
relationships. Staff guide conversations with older children and they share experiences, such as 
wearing traditional clothing and celebrating special occasions. Children begin to build their 
awareness of similarities and differences in their lives.

Leadership and management

88. Leadership and management are inadequate.
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89. Leaders’ self-evaluation is weak and does not provide an accurate picture of the setting. They have 
not identified significant safeguarding breaches, including site security and the failure to notify 
Ofsted of a serious incident. Regarding children’s education experiences, leader’s evaluation of 
practice does not take account of the extent to which learning builds on children’s knowledge or 
promotes engagement. Leaders have not ensured that staff are deployed effectively throughout the 
day, particularly after sleep routines. This means that younger children do not always benefit from 
the guidance of experienced practitioners. This lack of critical reflection means leaders are not 
prioritising children’s safety or learning. They have not taken effective steps to secure improvement 
since the last inspection.

90. Leaders have not ensured that training and induction processes are effective. While staff complete 
basic safeguarding training, the wider programme of professional development is not well planned. 
The induction process does not provide staff with the knowledge or confidence to fulfil their roles 
effectively. New staff are given key person responsibilities without sufficient induction, observation, 
or feedback. As a result, staff do not consistently understand how to plan for children’s learning or 
how to keep children safe. This compromises children’s safety, and the quality of education and care 
is reduced. 

91. Leaders build positive relationships with parents and share regular information about their child’s 
experiences through daily handovers and online updates. Parents appreciate this communication. 
These partnerships help parents feel involved in their child’s Nursery life. 

Safeguarding

92. Safeguarding is not effective.

93. Leaders have not ensured that risk assessments and site security keep children safe. There are times 
of the day when gates are left open, including access points near a busy road. Leaders rely on staff 
vigilance rather than robust systems to prevent unauthorised persons entering the premises. The 
risk to children is increased when staff take them to play in areas close to these gates. These 
weaknesses mean that children are not fully protected from potential risks in their environment.

94. Leaders have failed to follow their own safeguarding policy in relation to reporting serious incidents. 
Although staff know the signs of harm and internal reporting processes, an incident was not notified 
to Ofsted or the Local Authority Designated Officer as required. This breach of statutory 
requirements compromises children’s safety.

Areas for action

The proprietor must:

 ensure leaders follow the setting’s safeguarding policy and statutory guidance to report all serious 
incidents where a child is harmed to the relevant outside agency without delay

 improve risk assessment procedures so that the safety and security of the premises are assured at all 
times, including preventing unauthorised access to the site during arrival and collection times.

 provide training and targeted ongoing support so that all staff have the skills, knowledge, and 
confidence to understand and carry out their roles and responsibilities effectively
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 use assessment information effectively to identify what children know and can do, and ensure this 
informs purposeful planning so that teaching builds securely on children’s prior learning and 
supports clear progression across all age groups.

Recommended next steps

Leaders should:

 review and improve the curriculum so that it identifies a clear progression of relevant knowledge 
and skills for children to gain over time

 improve staff deployment to ensure children consistently benefit from high-quality teaching and 
learning delivered by team members with the most appropriate skills and expertise

The extent to which the school meets the requirements of the early years foundation 
stage

95. The school’s registered provision for childcare does not consistently meet the requirements of the 
Childcare Act 2006. A schedule of unmet requirements is included below.
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Schedule of unmet early years foundation stage requirements in the 
registered early years setting
Section 2 – Assessment

The relevant requirements are not met.

Paragraph number Early years foundation stage requirements
EYFS 2.5 Ongoing assessment (also known as formative assessment) is an integral part of 

the learning and development process. It involves practitioners understanding 
children’s interests and what they know and can do, and then shaping teaching 
and learning experiences for each child reflecting that knowledge. In their 
interactions with children, practitioners should make and act on their own day-
to-day observations about children’s progress and observations that parents and 
carers share. However, there is no requirement to keep written records in 
relation to this.

Section 3 – The safeguarding and welfare requirements

The relevant requirements are not met.

Paragraph number Early years foundation stage requirements

EYFS 3.5 Providers must have and implement policies and procedures to keep children 
safe and meet EYFS requirements. Schools are not required to have separate 
policies to cover EYFS requirements provided the requirements are already met 
through an existing policy. Where providers are required to have policies and 
procedures as specified below, these policies and procedures should be 
recorded in writing. Policies and procedures should be in line with the guidance 
and procedures of the relevant LSP.

EYFS 3.7 Providers must put appropriate whistleblowing procedures in place for all staff 
(including students and volunteers) to raise concerns about poor or unsafe 
practice in the setting’s safeguarding provision. This must include when and how 
to report concerns and the process that will be followed after staff report 
concerns. Providers must ensure staff are aware of the setting’s whistleblowing 
procedures and must ensure all staff feel able to raise concerns about poor or 
unsafe practice and know that such concerns will be taken seriously by the 
senior leadership team.   

EYFS 3.9 If providers have concerns about children's safety or welfare, they must 
immediately notify their local authority children’s social care team, in line with 
local reporting procedures, and, in emergencies, the police. Providers must also 
take into account the government’s statutory guidance ‘Working Together to 
Safeguard Children’ and ‘Prevent duty guidance for England and Wales’. All 
schools are required to have regard to the government’s statutory guidance 
‘Keeping Children Safe in Education’, and other childcare providers may also find 
it helpful to read this guidance.        

EYFS 3.10 Registered providers must inform Ofsted, or the CMA with which a provider of 
CoDP is registered, of any allegations of serious harm or abuse by anyone living, 
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working, or looking after children at the premises. This must happen whether 
the allegations of harm or abuse are alleged to have been committed on the 
premises or elsewhere, for example, on a visit. Registered providers must also 
notify Ofsted/ their CMA of the action they have taken in response to the 
allegations. Ofsted/the CMA must be notified as soon as is reasonably 
practicable, but in any event within 14 days of the allegations being made. A 
registered provider who, without a reasonable excuse, fails to do this, commits 
an offence.

EYFS 3.33 What practitioners know, plan for, and do matters for children’s learning, 
development, safety, and happiness in settings. Providers must ensure that all 
staff receive induction training to help them understand their roles and 
responsibilities. Induction training must include information about emergency 
evacuation procedures, safeguarding, child protection, and health and safety 
issues. Providers must support staff to undertake appropriate training and 
professional development opportunities to ensure they offer quality learning 
and development experiences for children that continually improves.  

EYFS 3.78 Registered providers must notify Ofsted, or the CMA with which a provider of 
CoDP is registered, of any serious accident, illness, or injury to, or death of, any 
child while in their care, and of the action taken. This must be done as soon as is 
reasonably practicable, but in any event, within 14 days of the incident 
occurring. A registered provider who, without reasonable excuse, does not meet 
this requirement commits an offence. Providers must notify local child 
protection agencies of any serious accident or injury to, or the death of, any 
child while in their care, and must act on any advice from those agencies.

EYFS 3.79 Providers must ensure that their premises, including overall floor space and 
outdoor spaces, are fit for purpose and suitable for the age of children cared for 
and the activities provided on the premises. Providers must comply with 
requirements of health and safety legislation, including fire safety and hygiene 
requirements.

EYFS 3.91 Providers must ensure that they take all reasonable steps to ensure staff and 
children in their care are not exposed to risks and must be able to demonstrate 
how they are managing risks. Providers must determine where it is helpful to 
make some written risk assessments in relation to specific issues, to inform staff 
practice, and to demonstrate how they are managing risks if asked by parents 
and/or carers or inspectors. Risk assessments should identify aspects of the 
environment that need to be checked on a regular basis, when and by whom 
those aspects will be checked, and how the risk will be removed or minimised.
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School details
School Whitehall School

Department for Education number 873/6015

Registered early years number EY449864

Address Whitehall School
117 High Street
Somersham
Huntingdon
Cambridgeshire
PE28 3EH

Phone number 01487 840966

Email address office@whitehallschool.com

Website www.whitehallschool.com

Proprietor Whitehall School Ltd

Chair Ms Rebecca Hutley

Headteacher Mr Christopher Holmes

Age range 6 months to 11

Number of pupils 82

Number of children in the early years 
registered setting

26

Date of previous inspection 4 to 6 October 2022
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Information about the school
96. Whitehall School is a co-educational day school located near Huntingdon in Cambridgshire. It 

consists of a nursery, for children aged six months to four years, the infants, for pupils aged four to 
seven years, and the juniors, for pupils aged seven to eleven years. The school is governed by a 
board of directors, all of whom are members of the family who own the school.

97. There is a single Reception class of ten children, based in the main school. The registered early years 
setting caters for 26 children, aged six months to four years, in three classes. 

98. The school has identified 18 pupils as having special educational needs and/or disabilities (SEND). No 
pupils in the school have an education, health and care plan (EHC plan).

99. The school has identified 13 pupils as speaking English as an additional language.

100. The school states its aims are to provide an environment where pupils flourish academically, 
personally and socially whilst learning to think independently. It seeks to inspire pupils to learn and 
to enable them to acquire the skills they will need to adapt to a changing world.



25

© Independent Schools Inspectorate 2025 Whitehall School – September 2025

Inspection details
Inspection dates 16 to 18 September 2025

101. A team of four inspectors visited the school for two and a half days.

102. Inspection activities included:

 observation of lessons, some in conjunction with school leaders

 observation of registration periods 

 observation of a sample of extra-curricular activities that occurred during the inspection

 discussions with the proprietor

 discussions with the headteacher, school leaders, managers and other members of staff

 discussions with pupils

 visits to the learning support area and facilities for physical education

 scrutiny of samples of pupils’ work

 scrutiny of a range of policies, documentation and records provided by the school.

103. The inspection team considered the views of pupils, members of staff and parents who 
responded to ISI’s pre-inspection surveys.
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How are association independent schools in England inspected?

 The Department for Education is the regulator for independent schools in England.

 ISI is approved by the Secretary of State for Education to inspect independent schools in England, 
which are members of associations in membership of the Independent Schools Council.

 ISI inspections report to the Department for Education on the extent to which the statutory 
Independent School Standards, the EYFS statutory framework requirements, the National 
Minimum Standards for boarding schools and any other relevant standards are met. 

 For more information, please visit www.isi.net.

Independent Schools Inspectorate

CAP House, 9-12 Long Lane, London, EC1A 9HA 

For more information, please visit isi.net




