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Summary of inspection findings

1. Governors, together with leaders and managers, ensure that pupils receive a wide-ranging
education that is appropriately personalised and enables them to make good progress. Leaders
understand their responsibilities. They have suitable skills to ensure that pupils’ wellbeing is at the
centre of their decision-making. Governors have appropriate skills and knowledge to challenge and
hold leaders to account. Governors maintain a thorough, well-informed oversight of how leaders
review, evaluate and fulfil their responsibilities. As a result of this, the school consistently meets all
of the Standards.

2. Leaders and managers across the school are highly successful in promoting the school’s aim to
provide an inspirational learning environment where all pupils are nurtured to be able to thrive.
Leaders do so through the embedding of a distinct learning philosophy across all year groups. For
example, children in the early years learn to make connections between topics, persevere with
problem-solving and use reasoning during discussion. Prep school pupils build on these skills. They
develop the confidence to take on individual projects, using their learning skills to research
effectively, make connections and synthesise and present information successfully. Senior pupils
demonstrate advanced independent learning and critical thinking skills through their approaches to
planning, enquiry, review and implementing improvement in all aspects of their academic and extra-
curricular activities. The result of these comprehensively developed practices is that pupils become
highly effective independent learners in a culture that encourages them to embrace challenge, be
open-minded and show resilience, both in and out of the classroom. This ethos is deeply established
in the life of the school and has a highly beneficial impact on the quality of pupils’ learning, alongside
their personal development. This is a significant strength of the school.

3. Leaders provide an age-appropriate, suitably broad curriculum for each section of the school. This is
delivered through knowledgeable, carefully planned and well-resourced teaching. Pupils typically
receive helpful personalised feedback on their work so that they know how to improve it, as
necessary. However, in some subject areas in the prep school, such feedback is lacking. The very
wide range of extra-curricular opportunities open to pupils cultivates new skills and interests.

4. Children in the early years benefit from a supportive, inclusive and stimulating learning
environment. Teaching staff make effective use of a suitably wide variety of good-quality classroom
resources and outdoor space. Children make good progress across all areas of learning.

5. Leaders enable pupils to develop their self-knowledge and self-esteem. Pupils engage in activities
that promote a sense of self-worth as well as leadership skills. These activities include buddy and
mentoring roles, representing their peers on committees and councils, arranging charity occasions
and participating in creative arts events. Leaders encourage pupils to be reflective learners in all
areas of life, utilising setbacks to inform future success.

6. Effective careers provision ensures that pupils are able to make informed choices at each stage of
their school lives. Visiting speakers address senior pupils weekly on a wide range of careers. Leaders
support pupils to engage in work experience and visit universities and careers fairs as they progress
through the school. Pupils benefit from one-to-one advice on subject options and career pathways.
These equip them to make informed choices about a wide range of potential educational and career
destinations.

© Independent Schools Inspectorate 2026 Truro High School — April 2026



7. Leaders create a warm and welcoming boarding community within which boarders are suitably
supported and well known. Boarding accommodation is well maintained and meets boarders’ needs.

8. At the start of the inspection, information about how to access some of the most recent external
examination results was missing from the school’s website. Leaders rectified this during the
inspection.

9. Safeguarding is effective. Leaders with safeguarding responsibilities ensure that staff are well trained
and so have a secure understanding of their safeguarding responsibilities. Pupils are taught about
how to keep themselves safe, including when online. They understand how to report concerns and
staff listen to and support them appropriately when they do so.
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The extent to which the school meets the Standards

e Standards relating to leadership and management, and governance are met.

e Standards relating to the quality of education, training and recreation are met.

e Standards relating to pupils’ physical and mental health and emotional wellbeing are met.

e Standards relating to pupils’ social and economic education and contribution to society are met.
e Standards relating to safeguarding are met.

Recommended next steps

Leaders should:

e ensure that teachers’ feedback in all subject areas consistently enables prep school pupils to
understand how to further improve their work

e ensure that pupils’ external examination results from the previous year are consistently made
available to parents of current and prospective pupils.

© Independent Schools Inspectorate 2026 Truro High School — April 2026



Section 1: Leadership and management, and governance

10.

11.

12.

13.

14.

15.

16.

17.

Supported by governors, leaders promote and prioritise pupils’ wellbeing throughout the school.
They ensure a kind, compassionate and mutually supportive school community where everyone is
individually known and valued.

Leaders engage in thorough self-evaluation of all aspects of the school’s provision. This evaluation
productively informs their plans for strategic development. For example, after a thorough
curriculum review, including pupil consultation, leaders have created a ‘future ready’ programme,
which prepares older pupils for life beyond school. This covers a range of helpful topics, from basic
car maintenance to assertiveness training.

Governors oversee the work of leaders effectively and provide them with suitable levels of
challenge. Governors scrutinise policies and procedures to make sure that they reflect the latest
statutory guidelines and are suitably implemented. Governors monitor leaders’ work through
focused committees, on-site visits and discussions with pupils and staff. Consequently, governors
ensure that leaders have the skills and knowledge to meet their responsibilities so that the
Standards are consistently met and pupils’ wellbeing is promoted effectively.

Boarding is well led. Regular review and evaluation of boarding arrangements, including through
consideration of boarders’ views, allows leaders to support boarders’ wellbeing effectively. An
induction programme ensures that pupils new to boarding become familiar with all aspects of
boarding life as well as being introduced to the locality. This allows them to settle and make friends
quickly. As a result, boarders feel individually known and at home in their boarding houses.

Leaders provide careful guidance to staff in the early years, which ensures that they understand the
school’s procedures and work towards commonly identified goals. Leaders communicate effectively
with staff, ensuring a clear understanding of, and focus on, learning aims for the children. Staff work
collaboratively to consider children’s individual needs and interests. This approach guides children’s
learning suitably and enables them to engage enthusiastically with activities.

The school’s comprehensive accessibility plan covers all requirements and is effectively
implemented. The plan is reviewed regularly to make sure it remains relevant and enables all pupils
to access the curriculum and the school premises. Leaders ensure that the school fulfils its
responsibilities under the Equality Act 2010. Leaders make sure that members of the school
community do not suffer from discrimination. They put in place reasonable adjustments for pupils
who have special educational needs and/or disabilities (SEND).

Leaders promote a robust and effective approach to managing and mitigating risk across all areas of
school life. They train staff to have a clear understanding of their risk assessment responsibilities.
Risk assessments for the school’s premises and accommodation, the boarding houses and for
activities beyond the school are suitably detailed and regularly reviewed by leaders. Leaders in the
early years undertake daily risk assessments to check the continued suitability of the setting. Leaders
write individual welfare plans for vulnerable pupils, with due consideration for their needs.

The school provides parents with regular written reports on their child’s achievements and progress,
supplemented by opportunities for parent and teacher meetings. Leaders typically provide and
make available the necessary information to parents, either directly from the school and through the
school’s website. However, when the inspection commenced, information about how to access
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some of the most recent external examination results was missing from the school’s website.
Leaders rectified this before the end of the inspection.

18. The school has a suitable complaints policy. When complaints arise, leaders respond within
appropriate timeframes, recording complaints and the school’s responses systematically and in
detail. Leaders and governors review complaints regularly to identify trends and address areas of
concern effectively.

19. Leaders have in place suitable links with external agencies to promote the wellbeing of pupils. These
include an effective working relationship with local safeguarding partners. The school informs the
local authority of any pupils who leave or join the school at non-standard points during the year.

The extent to which the school meets Standards relating to leadership and
management, and governance

20. All the relevant Standards are met.
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Section 2: Quality of education, training and recreation

21.

22.

23.

24.

25

Leaders implement a suitably broad, age-appropriate and carefully structured curriculum. The
curriculum provides opportunities for pupils to extend their learning beyond subject boundaries. For
example, at GCSE, pupils learn to cook Regency food and dance in Regency style alongside their
study of Jane Austen’s writing. Pupils in Year 7 create photographs that symbolise an aspect of Greek
myths they have been studying. In the prep school, pupils take on individual ‘curiosity’ projects,
which reflect their personal interests and develop their independent learning skills. They organise,
research and present topics as diverse as the history of a popular doll and the aerodynamics of a
racing car. Leaders provide pupils with a broad spectrum of suitably resourced creative arts subjects,
including art, dance, drama, music and textiles.

Teachers develop pupils’ ability to learn for themselves very successfully. Through meticulously
considered strategic planning, including a training programme for teachers and a thorough
consideration of pupils’ needs, leaders implement a highly effective, suitably aspirational teaching
philosophy that benefits pupils of all ages. This gives pupils a clear understanding of how to learn as
well as developing intellectual curiosity, creativity and the ability to think critically. From the early
years to the sixth form, leaders and teachers use a consistent vocabulary to teach pupils to
understand and use effective strategies for learning. This practice enables pupils to become
confident, independent learners from a young age. Pupils develop their understanding of how to
reflect on their own learning and make suitable adjustments for success. This supports them to
make good progress and build resilience and personal understanding, both in and out of the
classroom.

Teachers are knowledgeable about the subjects they teach. They utilise good-quality and suitable
resources and use effective techniques to extend pupils’ learning. Consequently, pupils articulate
and develop their opinions, making connections and building on others’ ideas in a positive learning
environment. For example, pupils in the sixth form display sophisticated analytical skills in seminar-
style philosophy lessons on themes such as solipsism. Similarly, pupils in Year 8 science lessons use
appropriate scientific vocabulary to put forward scientific arguments about, for example, food webs.
Teaching enables pupils to make good progress and achieve well. By the end of Year 6, most pupils
meet or exceed national age-related expectations in reading, writing and mathematics. Older pupils
attain well in a range of GCSE and A-level qualifications.

Most teaching ensures that pupils benefit regularly from personalised, targeted feedback that allows
them to understand the merits of their work and how to improve it further. However, prep school
pupils’ understanding of this is limited by less effective feedback in some subjects.

. Teaching in the early years is highly effective in supporting children to be ready for Year 1. Teachers

are skilled at helping children to develop their communication and language skills, their early reading
and understanding of phonics. For example, staff use snack time to reinforce letter sounds, such as
how carrots, cucumber and crackers are crunched. Careful planning for children’s language needs
ensures that they build their mathematical vocabulary through the use of terms such as ‘dozen’,
‘half dozen’ and shapes when involved in collecting egg tasks around a farming theme. Teaching
ensures that children’s vocabulary is extended and encourages children to share ideas through
discussion and explanation, such as when looking at Constable’s art in connection with their farming
project.
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26.

27.

28.

29.

30.

31.

Teachers and leaders scrutinise assessment information rigorously. They use this to track pupil
progress closely and identify effectively where pupils need additional support and help. Leaders
organise targeted academic provision for pupils as necessary, including in lessons and through
additional catch-up sessions.

Leaders and governors analyse examination results against national averages and use this to identify
where they can develop provision further for pupils. As a result, a broader choice of GCSE science
pathways has become available. Prep school leaders have put in place effective strategies to
improve pupils’ performance in mathematics.

Leaders ensure that pupils who have SEND are identified early on entry to the school through careful
assessments to ascertain needs. As a result, leaders put in place suitable academic and pastoral
support where necessary, in consultation with parents, to minimise barriers to learning. Individual
learning plans (ILPs), developed with the pupils, allow all teachers to be aware of strategies to use to
meet pupil needs. These include, where appropriate, individual support and the use of resources
such as visual aids, writing scaffolds and model answers. Pupils who have SEND make good progress
from their starting points.

Effective measures to identify and meet the needs of pupils who speak English as an additional
language (EAL) are in place. Where appropriate, individual and carefully targeted support is put in
place. This includes the use of repetition and word banks. This provision enables pupils who speak
EAL to make good progress in their learning of English.

Boarders are able to contact staff for academic guidance during evening study time. They also gain
socially and culturally through weekend trips to places of interest such as the Eden Project and St
Michael’s Mount. Boarders benefit from activities including horse riding, pottery painting, board
games and surfing.

Leaders ensure that pupils have a very wide range of extra-curricular opportunities to broaden and
deepen their knowledge and skills in areas including ‘green power engineering’, astronomy based at
the on-site observatory, gardening, swimming, yoga and surfing. Leaders support pupils to initiate
and lead clubs. This develops their organisational, communication and leadership skills.

The extent to which the school meets Standards relating to the quality of education,
training and recreation

32.

All the relevant Standards are met.
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Section 3: Pupils’ physical and mental health and emotional
wellbeing

33.

34.

35.

36.

37.

38.

Leaders encourage pupils to show mutual respect and helpfulness to all. The prep school buddy
system allows older pupils to learn how to befriend and support younger pupils. In the senior school,
trained pupil mentors act as positive role models and considerate listeners. These arrangements
mean that pupils develop empathy, in line with the school’s values, and reinforce the school’s
commitment to being a kind community.

Pupils develop self-knowledge, self-esteem and self-belief across all areas of school life. In the
classroom, teaching strategies allow them to become confident independent learners. Leaders trust
senior pupils to exercise organisational skill and personal judgement in their contributions to the
extra-curricular programme, such as directing plays and initiating debating activities. Leadership
opportunities such as subject ambassadors and representing others on the school council and in the
boarding community allow pupils to know their ideas and opinions are valued and acted upon,
developing their self-esteem.

A suitable personal, social, health and economic education (PSHE) programme is in place, the
teaching of which encourages pupils to be open-minded, think for themselves and express their
opinions. Pupils develop a clear understanding of helpful topics such as healthy lifestyles, effective
ways in which to study, sustainability and human rights. Younger pupils learn about railway safety,
fire safety precautions and the workings of the Houses of Parliament. Children in the early years
focus on supporting their own and others’ emotional and physical wellbeing, learning how to look
after themselves, manage their emotions and look after others.

The relationships and sex education (RSE) programme, developed in consultation with staff, pupils
and parents, reflects the requirements of current statutory guidance. The programme is
comprehensive and delivered in an age-appropriate and sensitive way. There is an appropriate
framework in place to monitor pupils’ understanding, alongside regular review and evaluation of the
effectiveness of provision. Topics include healthy relationships, contraception and sexual
harassment and exploitation.

Pupils engage in a suitable physical education (PE) and sports programme, which develops their skills
in areas including netball, hockey, cricket, fencing and dance. Teaching takes account of pupils’ prior
learning and individual needs. It is planned methodically to enable pupils to develop their skills and
make good progress. Targeted feedback on technique allows pupils to reflect on how to improve
and put this into practice. The school emphasises participation for all, so that any pupils who are not
able to participate are active observers. They listen to teaching advice and help to coach their peers.
Leaders also offer an aspiring athletes programme and provide pupils, including those with higher
prior attainment, with targeted support. This includes fitness testing, guidance on nutrition and
injury prevention, sports mentoring and advice on balancing commitments. Pupils participate in local
and national sporting competitions, inter-house matches, ‘sport relief’ activities and the whole-
school dance show. They learn about the importance of physical health and ways of remaining
healthy.

Children in the early years take part in a wide variety of carefully considered activities that
encourage physical development and a healthy lifestyle. Swimming, ballet and outdoor education,
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39.

40.

41.

42.

43.

44.

45.

11

alongside PE lessons, develop balance, co-ordination and physical confidence. Children also learn
about healthy eating and the importance of a balanced diet.

Leaders ensure that pupils understand the behaviour and anti-bullying policies and why they are in
place. Through assemblies, tutor time and the use of external speakers, the school educates pupils
on how to behave in a considerate fashion. Behaviour in school is good and pupils are mutually
respectful. Staff encourage pupils to take responsibility for their actions and to reflect on and learn
from their mistakes. On the rare occasion that bullying occurs, it is dealt with swiftly and
proportionately.

Leaders foster pupils’ spiritual awareness through visiting speakers, collective worship and prayer in
assemblies, and a club for Christian discussion. Pupils visit the Cathedral and local churches to learn
more about places of worship. Boarders are supported to practise their faith by joining a local
congregation at weekends if they so wish. The curriculum encourages pupils to develop their sense
of the non-material. In religious studies (RS) lessons, pupils debate different perspectives on God
and learn about different spiritual practices and traditions across a range of belief systems. In the
early years and prep school, pupils use ‘mindfulness’ techniques to encourage introspection and a
sense of calm.

Leaders put in place suitable support for pupils’ health and emotional wellbeing through the school’s
effective pastoral structure. This includes a medical centre run by qualified medical practitioners,
including counsellors. An effective first aid policy and associated procedures are in place. A suitable
number of staff are trained in first aid, including in paediatric first aid in the early years setting. A
wellbeing room affords pupils a calm place to discuss concerns in confidence with staff or benefit
from quiet time during the busy school day. A wellbeing club offers pupils the opportunity to learn
appropriate self-help techniques to develop their resilience.

Boarding staff know their boarders well and prioritise their wellbeing. Positive relationships exist
between boarders and with boarding staff. Boarders’ personal possessions are protected and
boarders can always contact a member of staff, including at night. Staff encourage pupils to express
their views through a variety of methods, including surveys and boarding meetings, and act on
suggestions as appropriate.

Suitable health and safety procedures, including those related to fire safety, are effectively
implemented so that the premises, including boarding accommodation, are well maintained. A co-
ordinated estates plan ensures that premises and accommodation are well maintained. Careful
record-keeping and established links with local agencies form part of a cycle of health and safety
management.

Pupils, including boarders, are well supervised at all times with an appropriate staff presence,
including during social times. The consistent use of electronic access to buildings adds to pupils’
security. Early years staff adhere to the specific supervision requirements for working with young
children. Children are closely supervised when eating and drinking, in the classroom and during
outdoor play. These arrangements ensure that children are secure, well cared for and effectively
supported throughout the day.

Admission and attendance registers are maintained in line with current statutory guidance. There
are clear processes in place for the swift follow-up of any concerns about absence. Leaders support
pupils to attend school when they face particular challenges or difficulties. Boarding houses have
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effective arrangements so that staff know the whereabouts of boarders outside lesson times, in the
evenings and during weekends.

The extent to which the school meets Standards relating to pupils’ physical and mental
health and emotional wellbeing

46. All the relevant Standards are met.
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Section 4: Pupils’ social and economic education and contribution
to society

47. Leaders thoroughly embed British values in all areas of school life. The curriculum allows pupils to
understand why these values are integral to society and to the school’s principles and beliefs. Pupils
learn about the importance of the rule of law, democracy, individual freedom and tolerance of other
faiths and beliefs. Prep school pupils learn how government works, the role of the royal family and
the value of debating. Pupils studying towards GCSE learn about the importance of checks and
balances within the British constitutional system. Pupils in Year 8 focus on cultures affected by
historical practice such as the slave trade, and the arguments for and against reparation. Pupils learn
how and why cultural changes in food, music and religious practice happen over time. In the early
years, pupils vote on storybook and activities choices and learn about democratic systems as a
result.

48. Through the PSHE programme, tutor time, assemblies and the wider curriculum, pupils learn to
understand and respect diversity. Beginning with the youngest children in the school, pupils learn
about different beliefs and ways of life through literature, the humanities and RS. Leaders organise
trips overseas, which reinforce classroom learning about different cultures. Pupils gain an awareness
of the different ways in which individuals learn through the school’s focus on metacognition. Pupils
lead the LGBT club, organise Pride events and discuss issues. The school celebrates diversity in its
community through food-themed festival days, as well as embracing Cornish traditions and
language. Boarding fosters respect for diverse cultures so that differences are fully accepted.

49. Pupils develop a clear sense of what is right and what is wrong. Children in the early years learn
about respectful ways to treat people, such as taking turns and listening to each other carefully.
Prep school pupils explain their opinions on the right and wrong ways to behave during form time
discussion, stressing the importance of kindness and inclusion. Senior pupils learn about human
rights and the moral imperative to protect people from oppression and discrimination. They develop
their understanding of concepts such as social justice and moral responsibility through researching
personally chosen topics, including global aid and poverty in the United Kingdom.

50. Leaders ensure that pupils have access to age-appropriate, current and impartial careers advice. The
careers programme allows pupils to learn about university options, gap years and apprenticeships as
well as a suitably wide range of career options. Prep school pupils explore the world of work through
‘curiosity’ projects. Careers lessons in the senior school are complemented with weekly talks from a
variety of professions, including law, science, sustainability and engineering. Pupils visit careers fairs
and university open days. They are provided with one-to-one interview practice and support with
post-school applications. The school supports pupils to co-ordinate their own work experience. Such
arrangements ensure that pupils are able to make informed choices about subject options and
career decisions as they move through the school.

51. Pupils develop financial literacy and gain an understanding of economics through the PSHE
curriculum. The youngest children learn about wants and needs and how choices about spending
money can be made. As pupils progress through the prep school, teaching introduces them to bank
accounts, saving, investment and spending, and compound interest. Pupils’ developing economic
understanding is reinforced by taking part in the ‘£5 challenge’, using this sum of money to create
and sell products and generate profit. Senior pupils learn about budgeting, inflation, household
expenses, debt and credit ratings, as well as student finance in the sixth form.

© Independent Schools Inspectorate 2026 Truro High School — April 2026



14

52. Through the extra-curricular programme, which includes The Duke of Edinburgh’s Award scheme
(DofE), leaders encourage pupils to take on responsibility through a variety of volunteering
opportunities in the locality. Pupils help out in cafes, care homes and museums. They participate in
beach clean-ups and collect for the local foodbank. They understand the positive impact of offering
up skills and time to support others.

53. Pupils develop their leadership skills and sense of social responsibility through a range of mentoring
and leadership opportunities, such as the ‘big sister little sister’ induction programme for pupils in
Year 7. Initiatives include pupils sending postcards of affirmation to each other across the year
groups to reinforce the belief that every individual is seen and valued. Leaders encourage pupils to
raise funds for charities of their choice. For example, children in the early years support Book Aid
International, prep school pupils highlight hedgehog and cat protection needs and senior pupils
support Comic Relief. Whole-school fundraising initiatives for local charities supporting the homeless
and national charities such as Breast Cancer Now allow pupils to use their creative, empathetic and
organisational skills. In addition, pupils raise money for international charities, including a partner
school in Cambodia.

The extent to which the school meets Standards relating to pupils’ social and economic
education and contribution to society

54. All the relevant Standards are met.
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Safeguarding

55.

56.

57.

58.

59.

60.

61.

The school’s arrangements for safeguarding are robust, effective and in line with current statutory
guidance.

Leaders with safeguarding responsibilities are suitably trained. Leaders keep detailed safeguarding
records, which include the rationales for decisions taken about safeguarding matters. They review
these regularly to identify any areas for further training. The safeguarding team maintains helpful
working relationships with external agencies so that pupils receive appropriate support. When
required, safeguarding leaders share concerns with relevant safeguarding partners in a timely
manner so that pupils may be effectively protected.

All governors and staff receive safeguarding training on joining the school, which is updated
routinely. Staff also receive helpful fortnightly safeguarding memos, focusing on a particular theme.
Early years staff receive regular updates on the safeguarding of children within this age group.
Accordingly, staff understand how to recognise and act in response to any safeguarding concerns.
These include any concerns about pupils and about adults working with pupils. Staff are aware of
risks posed by extremism and radicalisation and understand what this means in the local context.

Leaders provide termly safeguarding reports to governors as well as a formal annual safeguarding
report. The governor with responsibility for safeguarding meets regularly with safeguarding leaders
and holds discussions with pupils. These arrangements allow governors to maintain effective
oversight of safeguarding and have a clear understanding of trends or patterns and the school’s
management of any safeguarding concerns that have arisen.

Pupils of all ages, including those who board, are informed of whom to go to if they are concerned
for their own or others’ safety. Arrangements are in place for them to report anonymously if they so
wish. Leaders ensure that there is a suitable independent person for boarders to contact, should
they need to, and provide clear information about how to do this. The safeguarding team responds
to any concerns raised appropriately and swiftly.

Through PSHE lessons, assemblies and tutor time, pupils develop a clear understanding of how to
stay safe, including when online. Leaders implement a robust online filtering and monitoring system.
They identify any concerns quickly and take appropriate action should any alert occur. They evaluate
these and educate pupils as necessary and review records regularly. The school has in place suitable
mobile phone arrangements, which pupils understand and respect.

All required safer recruitment checks on new staff and governors are made in a timely manner.
These checks are accurately recorded in the single central record of appointments (SCR).

The extent to which the school meets Standards relating to safeguarding

62.

All the relevant Standards are met.
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Information about the school

63. Truro High School is an independent day and boarding school for female pupils. It was originally
founded in 1880 by Bishop Benson to provide an academic education for pupils within a Christian
community. The school moved to its current site in Truro, Cornwall in 1896. It is a registered charity
and administered by a board of governors.

64. Boarding pupils are accommodated in two boarding houses for pupils from Year 7 to Year 13 on the
school site.

65. The early years provision is made up of one combined class of nine Nursery children and ten
Reception children.

66. The school has identified 47 pupils as having special educational needs and/or disabilities. No pupils
in the school have an education, health and care plan.

67. The school has identified English as an additional language for 20 pupils.

68. The school states its aims are to provide an inspirational learning environment where all pupils are
nurtured to thrive.
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Inspection details

Inspection dates 28 to 30 April 2026

69. A team of five inspectors visited the school for two and a half days.
70. Inspection activities included:

e observation of lessons, some in conjunction with school leaders

e observation of registration periods, tutor time and assemblies

e observation of a sample of extra-curricular activities that occurred during the inspection
e discussions with the chair and other governors

e discussions with the headteacher, school leaders, managers and other members of staff
e discussions with pupils

e visits to the learning support area and facilities for physical education

e visits to boarding houses accompanied by pupils and staff

e scrutiny of samples of pupils’ work

e scrutiny of a range of policies, documentation and records provided by the school.

71. The inspection team considered the views of pupils, members of staff and parents who responded
to ISI’s pre-inspection surveys.
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How are association independent schools in England inspected?

e The Department for Education is the regulator for independent schools in England.

e |Slis approved by the Secretary of State for Education to inspect independent schools in England,
which are members of associations in membership of the Independent Schools Council.

e [Slinspections report to the Department for Education on the extent to which the statutory
Independent School Standards, the EYFS statutory framework requirements, the National
Minimum Standards for boarding schools and any other relevant standards are met.

e For more information, please visit www.isi.net.

Independent Schools Inspectorate
CAP House, 9-12 Long Lane, London, EC1A 9HA

For more information, please visit isi.net
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