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Summary of inspection findings
1. Senior leaders across all phases of the school are caring and knowledgeable. Pupils’ wellbeing lies at 

the heart of their strategic decision-making. Proposed school developments are framed in terms of 
pupils’ current interests and in preparation for their future adult lives. Clear systems and structures 
create a culture where pupils are supported to achieve their personal best. 

2. Governors offer rigorous challenge and support towards the school’s ongoing improvement. They 
maintain oversight of the provision through visits and committees. Their clearly defined roles are 
adapted when change is needed, so they fulfil their responsibilities effectively. Routine analysis of 
the quality of pupils’ experiences drives strategic development. Consequently, the Standards are 
met consistently, including the National Minimum Standards for boarding schools (NMS).

3. The flexible curriculum offers pupils a wide range of academic and vocational courses. This captures 
pupils’ interest, enabling them to engage positively with their learning, achieve well and progress 
successfully to their next stages of education, training and/or employment. Pupils in the early years 
explore a range of subjects through a topic-based approach which allows them to gain literacy and 
numeracy skills through play, as well as to experience more structured activities.

4. Across the school, pupils are motivated to learn, and so typically they work hard to reach their 
aspirational targets. An attitude of ‘stretch without stress’ challenges pupils to achieve their 
personal best without placing them under undue pressure, allowing them to develop confidence and 
self-esteem in their learning. Well-planned lessons, imaginative resources and teaching that is 
generally adapted to individual needs ensure that pupils make good progress. Occasionally, in the 
senior school, lessons are not always adapted to meet the needs of pupils with higher prior 
attainment who could achieve more. This means that they do not always learn as much, or as deeply 
as they could.

5. The rich co-curricular programme is designed and scheduled to maximise pupils’ participation in a 
range of activities, including sport, the arts, outdoor education and leisure pursuits. The vast 
majority of pupils participate fully in the programme. As a result, they develop personal and life 
skills, have fun and make new friends. 

6. The school’s high regard for pupils’ physical and mental health and emotional wellbeing is the 
cornerstone of its culture. Initiatives such as the wellbeing hub, peer mentors and access to 
counselling create an environment where there is no stigma in seeking help when needed. This is 
balanced by an equal emphasis on resilience and perseverance, encouraged through the school’s 
motto, ‘ad alta’ (to the heights). Pupils know they need to try, even if they find things challenging. 

7. There is a notable emphasis on pupils’ physical development. Leaders create many opportunities 
that encourage pupils of all ages to lead active and healthy lifestyles, both at school and in their 
future adult lives. This is evident in the deeply embedded focus on the benefits of being outside and 
the high level of consideration given to pupils’ nutrition, sleep and fitness. This is a significant 
strength of the school. 

8. Leaders nurture the welfare of pupils who board through ensuring that the environment of the 
boarding houses is welcoming, homely and well appointed. Well-trained staff, high levels of 
supervision and thoughtfully planned activities provide opportunities for boarders to socialise and 
relax, as well as to focus on their studies. 
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9. Typically, health and safety arrangements are rigorous and regularly audited. However, during the 
inspection, a missing window restrictor had to be replaced, and a drinking water source required 
proper labelling. These matters were rectified by the end of the inspection.

10. Pupils progress to a wide range of destinations, including for higher-level studies. This is testimony 
to the aspirational and open-minded culture that is well established across the school. Everyone is 
encouraged to aim high. However, there is a marked understanding that there are numerous ways 
to flourish. This is promoted through learning that extends beyond academic studies, and through 
the mixing of practical and academic pathways. Securing what is best for each pupil is a priority for 
leaders. 

11. Effective collaboration between academic, pastoral and co-curricular leaders prepares pupils for 
their futures in adult society, with an emphasis on skills such as financial literacy, public speaking 
and civic responsibility. Careful attention is paid to supporting pupils at key points of transition, so 
they are well prepared for their next stage in learning and for adulthood. 

12. Pupils of all ages develop a firm sense of right and wrong. They are given many opportunities to 
build leadership qualities and a sense of philanthropy. They put these qualities into practice through 
a range of charitable and community projects. 

13. Leaders and governors create a vigilant and reflective safeguarding culture in which pupils feel safe 
in school and know how to seek help. Staff are confident about what to do when pupils raise 
concerns. 
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The extent to which the school meets the Standards

 Standards relating to leadership and management, and governance are met.

 Standards relating to the quality of education, training and recreation are met.

 Standards relating to pupils’ physical and mental health and emotional wellbeing are met.

 Standards relating to pupils’ social and economic education and contribution to society are met.

 Standards relating to safeguarding are met.

Recommended next steps

Leaders should: 

 ensure that teaching in the senior school is consistently well adapted to meet the needs of all 
pupils so that pupils with higher prior attainment achieve well 

 strengthen the routine monitoring of site and boarding accommodation, including to ensure that 
all windows above the ground floor are fitted with window restrictors at all times and all drinking 
water sources are properly labelled. 
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Section 1: Leadership and management, and governance
14. Leaders and governors promote pupils’ wellbeing effectively. Their commitment to enabling every 

pupil to achieve their personal best determines strategic decision-making at every level. There is 
notable regard for pupils’ physical and emotional development and an understanding of how this 
supports their academic achievement. This is reflected in wider decisions such as the strategic 
timetabling of the personal development lesson and the placement of the redesigned wellbeing 
centre, known as Centre 46, at the heart of the school for easy access. 

15. The governing body comprises considerable expertise, including in the early years. Governors 
provide appropriate support and challenge to leaders. They seek external guidance through audits to 
ensure they are performing as effectively as possible. Governors provide effective oversight of the 
work of leaders to ensure that the Standards, including the NMS, are met.

16. Leaders demonstrate high levels of knowledge and expertise in their areas of responsibility. They 
keep up to date through relevant training and guidance from external bodies, such as through audits 
by the NSPCC or health and safety experts. This information shapes future developments in school. 
Leaders use their thorough evaluations of detailed records to inform changes when they are needed, 
including in regular safeguarding and case reviews. Pastoral and academic middle leaders 
demonstrate rigour and collaboration in their monitoring of pupils’ progress and wellbeing. 
Consequently, support happens quickly when needed, taking account of the individual 
circumstances of each child. 

17. Financial decision-making focuses securely on pupils’ welfare, for example, the decision to provide a 
further deputy in the prep school, and the employment of additional resident boarding staff. Well-
structured meetings ensure that record-keeping and monitoring, as well as the academic, pastoral 
and co-curricular elements of the school, operate as a seamless whole. This approach underpins 
leaders’ deep knowledge of each child and their school experiences.

18. Leaders’ aims are well understood by staff and pupils and are communicated, for example, through 
assemblies or the rewards and sanctions system. The ‘ad alta’ characteristics are displayed 
throughout the school, and are understood and appreciated by pupils. They strive for success in the 
five areas of ambition, resilience, collaboration, focus and preparedness. 

19. Policies are clear and accessible to staff and parents. They are reviewed regularly, closely aligned to 
external regulations and rooted in practical application. Comprehensive training ensures that staff 
are confident in how to apply the policies in their daily work. 

20. Parents receive regular updates on their child’s progress, with the timing and format of the reports 
planned to have maximum impact on achievement. Personal skills are commented upon in reports 
and recognised as equally important to pupils’ academic progress. All required information is made 
available and is easily navigable on the school’s website. 

21. Where appropriate, leaders collaborate with external agencies such as children’s services and 
medical care providers, as well as with parents, to produce informed care plans for pupils who have 
additional needs. This ensures that pupils experience well-co-ordinated provision. Overall, pupils feel 
safe and well supported in school. Leaders understand their duty to share information with the local 
authority about education, health and care plans (EHC plans), and the use of funds for these. 
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Leaders ensure that information is provided to the local authority when pupils join or leave the 
school at non-standard times of transition.

22. Governors and leaders assess risk and take appropriate action to mitigate it. Since the last 
inspection, additional expertise in risk identification and management has been added to the 
governing body and the risk register has been reformatted. Where potential risks are identified, 
effective action is taken to reduce them, for example, through the widening of the one-way system 
in the car park and the tightening of the school’s mobile phone protocol. 

23. Complaints are taken seriously and in line with the published policy. Any complaint or serious 
incident is reviewed by leaders to identify any learning points and how actions are followed up. 
Most minor issues are resolved quickly. 

24. Before extending the school’s age range to include four and five-year olds, leaders expanded their 
skillset and understanding of early years education to ensure that children would receive high-
quality learning experiences. The addition of this age group to the school also led to the 
appointment of a governor with specialist responsibility for oversight of early years provision.

25. The school fulfils its requirements under the Equality Act 2010. There is a detailed accessibility plan 
in place, which includes scenarios outlining provision to meet the needs of potential pupils. Pupils 
who have special educational needs and/or disabilities (SEND) are supported to access the 
curriculum and facilities. Leaders ensure that pupils have detailed profiles which highlight the 
support strategies teachers can use to help them to be successful. 

The extent to which the school meets Standards relating to leadership and 
management, and governance

26. All the relevant Standards are met.
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Section 2: Quality of education, training and recreation
27. Leaders have planned a broad and stimulating curriculum which meets the needs of the school’s 

broad intake. Alongside GCSEs and A levels, the school offers BTEC First Awards and Extended 
Certificates, as well as Cambridge Technical (CTEC) courses in subjects such as countryside 
management, business, and sports science. There are 38 different options in the sixth form. Many 
pupils take a combination of academic and vocational courses. A series of options, for pupils in Years 
7, 9 and in the sixth form, supplement the main offering with subjects such as cookery, public 
speaking and first aid. Staff provide tailored guidance when pupils choose their options, ensuring 
that pupils’ individual programmes of study are closely matched to their aptitudes, interests and 
future aspirations. As a result, pupils enjoy their learning and make good progress. 

28. Pupils in the early years and prep school begin with a topic-based curriculum. This allows them to 
learn to read well, as they gain wider literacy and numerical skills. This includes through role play 
and physical play, such as, for example, in a project where they design and make toys to sell in an 
‘elf workshop’. Foreign language teaching begins in the Reception class. As pupils progress through 
the prep school, they receive more specialist provision from subject experts, so their knowledge 
deepens. Creative curriculum weeks based around themes such as ‘fire or flight’ allow prep pupils to 
make links between subject areas and explore themes in different contexts. The wide-ranging 
learning experiences, visits and some joint lessons with the prep school combine effectively to 
prepare children in the early years very well for transition to the next stage in their education. 

29. Leaders have devised a system of ‘challenge grades’. These are aspirational targets based on a 
combination of assessments of pupils’ starting points and teachers’ evaluations of their progress 
over time. Pupils’ current performance is regularly checked against these targets. In this way, pupils 
are encouraged to achieve their personal best. Detailed feedback from teachers means that pupils 
are confident about what to do next to improve their work. 

30. Pupils of all ages achieve well. At GCSE, pupils, including those who have SEND, make good progress. 
In the sixth form, pupils achieve well overall.

31. Lessons are well structured, starting in ways that stimulate pupils’ interest through games or music, 
for example, or that help pupils to recall their prior knowledge. They then move to increasingly 
complex tasks as pupils’ confidence builds. Teachers offer regular opportunities for pupils to recap 
knowledge and to reflect on skills gained. Younger prep school pupils have a timer to help them to 
structure independent tasks. Pupils are routinely offered choices, for example whether to record 
notes using an iPad or pen and paper, or in Year 3, whether to jump in the pool or enter via the 
steps. This means that pupils secure a sense of autonomy and confidence in their learning. 

32. Teachers are skilled in adapting their questioning to pupils’ needs. The use of subject-specific 
vocabulary is well promoted, for example in Year 2 drama, where pupils learn to use the term 
‘costume’ rather than ‘dressing up’. Pupils are often encouraged to rephrase or justify an answer for 
greater precision or depth. 

33. Pupils of all ages participate enthusiastically in lessons by readily asking and answering questions. 
They work collaboratively with peers to solve problems. Careful grouping allows for targeted 
support and helps to promote pupils’ positive behaviour and attitudes to learning. Teachers 
circulate, prompting and encouraging pupils through praise and good humour. In the early years, 
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children develop literacy skills through regular opportunities to write simple phrases and sentences, 
for instance writing a list of rules for their inventor’s shop. Academic clinics and support sessions, 
including in the evening for boarders, offer pupils access to additional help if they need it. 

34. Assessment on entry and regular checks on learning identify pupils’ additional needs quickly. Pupils 
who have SEND are given access to group support in the core subjects, such as English and 
mathematics. Some pupils have additional one-to-one support. Detailed individual profiles identify 
areas of need and support strategies. However, these are not always consistently applied to meet 
pupils’ different abilities in a few lessons in the senior school. When this happens, sometimes pupils 
do not learn as much as they could. In the prep school, teaching assistants provide an extra layer of 
support. Pupils who have SEND make good progress.

35. Pupils who speak English as an additional language (EAL) are provided with in-class support or 
additional sessions. These are reduced as their English language becomes more proficient. Leaders 
use resources and assessments effectively to assess pupils’ progress. 

36. Teachers typically plan lessons with opportunities to extend learning for pupils who are ready to 
move on more quickly than some others. However, this approach is not consistently applied across 
all lessons in the senior school. There are a variety of clubs and resources available to extend pupils’ 
knowledge beyond the curriculum. This includes through the optional Extended Project Qualification 
(EPQ), resulting in consistently high-quality outcomes for pupils in the sixth form. 

37. Pupils of all ages enjoy participating in a rich programme of co-curricular activities. This blends 
seamlessly with the academic curriculum. Leaders undertake careful forward planning and well-
considered scheduling to minimise clashes. This ensures that pupils can undertake a range of 
different pursuits across the sports, arts and outdoor activities on offer. There is also provision for 
pupils who prefer clubs such as coding, puzzle club, jewellery making and other crafts. The range of 
activities is carefully designed to nurture physical development, artistic endeavour, teamwork and 
resilience, as well as to build friendship across age groups. 

38. Boarders take part in an appropriate range of evening activities, which also allows time to relax and 
socialise. Saturday sporting and outdoor activities are popular with boarders and day pupils. An 
academic ‘confidence clinic’ is available as a place where pupils can complete homework under 
supervision. 

The extent to which the school meets Standards relating to the quality of education, 
training and recreation

39. All the relevant Standards are met.



10

© Independent Schools Inspectorate 2026 Seaford College – January 2026

Section 3: Pupils’ physical and mental health and emotional 
wellbeing
40. Leaders model the importance of applying effort to all activities. Pupils respond with a high rate of 

participation across all the experiences that the school offers. Pupils volunteer answers in class or 
take part in sports without fear of failure or derision. They celebrate others’ achievements 
enthusiastically, whether this is getting a verb tense right in French or achieving international 
success in polo. Leaders identify areas where pupils might feel vulnerable and try to address this, 
such as by inviting an expert to speak to female pupils in Year 8 about body confidence. Support 
through the school’s clinics and additional resources means that pupils develop self-esteem and 
experience success. 

41. Pupils are taught to develop study skills through strategies such as utilising different types of note-
making, structuring short-term deadlines and adopting effective revision techniques. Pupils facing 
public exams receive advice on managing wellbeing, sleep and nutrition. They receive encouraging 
emails about revision. This reduces anxiety and helps pupils to achieve their potential.

42. Pupils develop a sense of the spiritual through collective reflections. Celebrations of global traditions 
and whole-school events such as a cathedral Christmas service and a school Remembrance event 
allow pupils to develop an understanding of the significance of shared human experiences. Leaders 
ensure that spiritual support is accessible and relevant beyond formal worship. 

43. Leaders provide opportunities for pupils to develop physically and to lead healthy and active 
lifestyles. Their strategic determination to ensure this happens is seen in many ways. Several hours 
each week are timetabled for sports and games. Early years and younger pupils move fluidly 
between the classroom and outdoor learning environments. The vast array of sport options, from 
rugby and hockey to martial arts, climbing and polo, allows every pupil to find something to suit 
their tastes. Success in prestigious fixtures is high. The gym and body conditioning suites, staffed by 
expert coaches, are available to all older pupils. Dance and drama options, The Duke of Edinburgh’s 
Award scheme (DofE), taken by all Year 9 pupils, and the Combined Cadet Force (CCF) are other 
ways in which pupils can participate in physical activity. Pupils in the prep school learn to swim in the 
covered pool and are taught outside in woodland activities. Children in the early years enjoy ‘wellie 
Wednesdays’, where they can choose to either go to the forest or the field for outside breaktime. 
Boarders experience additional academic and physical sessions to support their success. Facilities 
such as the gym, pool and library are kept open through the evening for their use. 

44. In personal development lessons, pupils gain awareness of how to lead healthy lifestyles through 
compulsory cookery sessions, as well as a focus on nutrition, sleep and the benefits of exercise 
outdoors. The canteen serves nutritious choices, with healthy snacks available to boarders. In the 
early years, children are encouraged to try a range of foods and parents visit to describe foods they 
have eaten from other cultures. Pupils in the sixth form can prepare their own snacks in the houses. 

45. The personal development programme, which includes appropriate relationships and sex education 
(RSE), is timetabled in a way that promotes its importance. Curriculum design ensures that topics 
such as friendships, digital safety and consent are revisited in age-appropriate ways. The curriculum 
is up to date and responsive. Resources are adapted according to context. Pupils’ understanding and 
engagement are assessed through surveys. However, this knowledge is not always checked in as 
much detail as in other subjects. 
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46. Pupils behave well. They are relaxed and respectful in their interactions with each other and with 
staff. Leaders utilise a clear hierarchy of sanctions, including for minor infringements. This is 
successful in preventing the escalation of any poor behaviour. Younger pupils avidly seek the merits 
and badges that are awarded for good behaviour. When poor behaviour occurs, on occasion, 
sanctions are consistently applied. Restorative justice is used to deter repeat occurrences. Record-
keeping is meticulous and shared in a way that promotes pupils’ wellbeing effectively. 

47. Bullying is rare. When it does occur, pupils are generally confident that it is dealt with fairly. Pupils 
are taught about the impact of bullying through the personal development programme. Structures 
are in place that help to identify the signs of bullying at an early stage, including peer mentors. 
Leaders provide pupils with help in forming friendships where needed. Effective communication 
between leaders means that pupils identified as requiring additional support to improve their 
wellbeing are offered opportunities such as outdoor therapy, drama therapy and dog-walking with 
pastoral staff.

48. Pupils feel safe in school. They are well supervised, including during free time and in the boarding 
houses. Pupils who are ill are taken care of in the medical centre. All staff are trained in first aid, 
including those in the early years who hold paediatric first aid certificates. The integration of 
physiotherapy, strength and conditioning services have reduced injury risk and incidence. Pupils with 
medical conditions have detailed care plans. 

49. Attendance patterns are monitored and tracked. Pupils’ absence is reported appropriately, in line 
with government guidelines. Suitable admission registers are maintained. 

50. Health and safety procedures reduce risk. These include detailed assessments of site hazards and 
fire risks. Regular drills, including at night, prepare pupils and boarders for emergencies. The site is 
well maintained. Routine external audits help to flag any issues, which are addressed swiftly. 
However, during the inspection, one window restrictor was found to be missing, along with some 
missing signage relating to drinking water and private areas. This was rectified during the inspection. 

51. The boarding houses are cosy and welcoming. The environment is designed to promote communal 
activities. House staff are suitably trained to carry out their responsibilities. Boarding house routines 
are organised to encourage respect, kindness and pupils’ growing independence. 

The extent to which the school meets Standards relating to pupils’ physical and mental 
health and emotional wellbeing

52. All the relevant Standards are met.



12

© Independent Schools Inspectorate 2026 Seaford College – January 2026

Section 4: Pupils’ social and economic education and contribution 
to society
53. Teachers take every opportunity to link learning to real-life applications, such as, for example, in a 

travel and tourism lesson where pupils use industry resources as they analyse global trends, or in a 
design and technology lesson where pupils restore a real vehicle. From Year 7 onwards, pupils build 
competence in areas such as cookery, public speaking and car maintenance. Consequently, pupils in 
all year groups appreciate the relevance of the curriculum to their needs and interests. 

54. Values such as respect for individual differences and democracy are encouraged through systems 
such as peer mentoring and school council elections. All pupils, including pupils in Year 1, can serve 
on the school council and eco-council. Through relevant assemblies and the thoughtfully designed 
personal development programme, pupils learn about the structures of British society, such as the 
legal system and local government. 

55. Teachers plan lessons to link to global affairs. For example, during a Year 9 English lesson, reading 
The Crucible led to a discussion about religious freedom, and during a Year 12 economics lesson, the 
teacher addressed misconceptions about poverty in different countries around the world. Pupils are 
expected to show an interest in current affairs, and engage in topical discussions during form time 
about, for example, the situations in Greenland, Iran and Venezuela, with structured input from the 
form teachers to ensure balanced views. Many classrooms display news articles relevant to the 
subject. 

56. Pupils develop economic understanding. Most pupils in Year 10 choose the BTEC business course or 
an equivalent option. Children in the early years, for example, use real and plastic money as they 
design, make and sell toys. Pupils taking cookery courses budget for meals. Boarders in the sixth-
form houses can cook for themselves and do their own laundry. As a result, pupils are taught to be 
financially literate, independent and resourceful. 

57. The development of pupils’ social and cultural understanding is well embedded in the school’s aims. 
Leaders are conscious of the need to prepare pupils for life in a diverse society. A philosophy, 
religion and ethics course ensures that all pupils gain an understanding of other faiths and cultures. 
External speakers and workshops for older pupils address sensitive issues such as knife crime, street 
safety and consent. Through arts lessons, pupils are also introduced to a range of cultures. In music 
lessons for pupils in Year 8, for example, pupils encountered works by Igor Stravinsky, John Cage and 
Steve Reich. 

58. Leaders provide impartial careers education in the senior school through careers profiling, a 
programme of visiting speakers that includes recent alumni, and individual guidance. Pupils in Years 
7 and 8 are introduced to careers education in personal development lessons. Pupils in the prep 
school and children in the early years explore a range of potential occupations through visits from 
adults and through role play. In the sixth form, pupils benefit from bespoke advice for university 
applications, including to overseas destinations. The support for those applying for degree 
apprenticeships, performing or fine arts courses, sports training, the armed or emergency services, 
agriculture or employment is equally effective. 
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59. Leaders promote service as a core value. Pupils in Years 7 and 8, for example, are involved in local 
charity events, such as visiting local care homes, landscaping a local park or beach litter picking. 
There is an annual community action day which involves every pupil. 

60. Pupils of all ages gain a sense of right and wrong. In the early years, children play board games to 
understand the rules and then devise rules for their classroom. The behaviour code, displayed in all 
form rooms and classrooms, emphasises the need to treat others with respect. Older pupils are 
introduced to ethical dilemmas where some rules must be challenged in favour of equality, for 
example, in English lessons in Year 9 in the study of The Crucible, or in history lessons in Year 10 
through an exploration of the White Rose movement in 1930s Germany.

61. Pupils’ leadership skills are honed from an early age, with the rotation of responsibilities such as 
book monitors or lunch queue leaders. Pupils of different ages get the chance to work together. In 
Year 9, for example, pupils assist with the story time club for children in the Reception class through 
to Year 2. Pupils in the CCF plan training for their peers. Pupils can study for coaching qualifications 
in sports such as rugby or climbing or opt to lead some of the many co-curricular clubs.

The extent to which the school meets Standards relating to pupils’ social and economic 
education and contribution to society

62. All the relevant Standards are met.
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Safeguarding
63. The culture of alertness and care created by leaders is embedded across the school. This is 

supported by a comprehensive safeguarding policy that is easy to navigate, reflecting current 
regulatory guidance and best practice. The safeguarding team undertakes audits and training to 
continue to enhance the skills and experience of its members. Governors scrutinise arrangements 
for keeping pupils safe within the school.

64. A structured training programme, planned across a two-year cycle, ensures that staff are confident 
about what to do if they have a concern about a pupil. They receive annual updates, weekly 
reminders in staff meetings and additional in-depth training in areas such as online safety, or about 
the ‘Prevent’ duty, to identify pupils who may be at risk of radicalisation or extremism. Training 
records are rigorously maintained. Leaders check regularly to ensure that staff understand their 
responsibilities. Induction for new staff, including those who join mid-year, is comprehensive.

65. All members of the recently expanded safeguarding team have had advanced training, including in 
matters relating to the recruitment of staff. The team works collaboratively and supportively, 
sharing knowledge and ensuring appropriate and discreet access to safeguarding information. The 
school runs annual safeguarding and pastoral conferences. 

66. Pupils are aware of the many ways in which they can seek help for themselves or peers. A variety of 
staff, including the chaplaincy, counsellors, an independent listener, medical centre employees and 
pastoral staff, are regarded as trusted adults to whom they can go for help and advice. Systems for 
raising concerns are clear and responsive. Staff are mindful of the additional potential safeguarding 
needs of vulnerable pupils, and pupils’ care plans reflect this. 

67. During recruitment, all the required checks are conducted on staff, governors, volunteers and 
externally employed coaches. The single central record of appointments (SCR) is accurately 
maintained. Staff responsible for recruitment and human resources are well trained and 
knowledgeable. Governors maintain suitable oversight of safeguarding arrangements.

68. The school’s internet filtering and monitoring system flags potential risks and prompts adults to 
support pupils as needed. Staff and pupils are taught in an age-appropriate way about digital safety 
through assemblies, the personal development programme and computing lessons. For example, 
pupils in the senior school debate the advantages and disadvantages of a social media ban. Pupils in 
Year 13 are made aware of how employers and universities use online checks as part of recruitment. 
Pupils in Years 5 and 6 are taught about the challenges of artificial intelligence and age restrictions. 

The extent to which the school meets Standards relating to safeguarding

69. All the relevant Standards are met.
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School details
School Seaford College 

Department for Education number 938/6023

Registered charity number 277439

Address Seaford College
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Petworth
West Sussex
GU28 0NB

Phone number 01798 867392

Email address info@seaford.org

Website www.seaford.org

Proprietor The Johnson Trust Ltd

Chair Mr Richard Venables Kyrke 

Headteacher Mr John Green 

Age range 4 to 18 

Number of pupils 962

Number of boarding pupils 149

Date of previous inspection 7 to 9 March 2023 
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Information about the school
70. Seaford College is a co-educational day and boarding school located near Petworth, West Sussex. It 

was founded in 1884 and moved to its present site in 1946. It is a registered charity held in trust by 
The Johnson Trust Ltd, whose trustees form its board of governors. It comprises a prep school for 
pupils aged 4 to 13, including pupils in Reception, and a senior school for pupils aged 13 to 18. It sits 
in 450 acres of West Sussex parkland. 

71. Boarding provision is available for pupils in Year 6 and above. There are six boarding houses, 
including a dedicated house for prep school pupils aged 10 to 13. Mansion House is for female pupils 
in Years 9 to 12; Walled Garden East and West are for male pupils in Years 9 to 12. Hedon Hall and 
Hedon Court, where the single-sex accommodation is connected, are for male and female pupils in 
Year 13. This is set out to offer a degree of independence as the young people prepare for higher 
education or employment. Boarders can choose to stay regularly up to six nights a week or can 
board on a flexible basis. There is no Saturday evening boarding but there are Saturday activities 
which every pupil, including day pupils, can choose to attend. 

72. Since the last inspection, early years provision has been introduced, comprising a Reception class 
and a Year 1 class. They are currently taught together in a dedicated area consisting of classrooms 
and space for outdoor play. 

73. The school has identified 509 pupils as having special educational needs and/or disabilities. A very 
small proportion of pupils have an education, health and care plan.

74. The school has identified English as an additional language for 20 pupils.

75. The school states its aims are to enable every pupil to achieve his or her personal best, both inside 
and outside the classroom. They aim to treat every pupil as an individual to be known and valued, 
deserving of attention and respect. They aim to educate the whole person and to find their 
individual strengths to enable them to succeed. They aim for their pupils to love to learn and 
become lifelong independent learners.
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Inspection details
Inspection dates 6 to 8 January 2026 

76. A team of ten inspectors visited the school for two and a half days. 

77. Inspection activities included:

 observation of lessons, some in conjunction with school leaders

 observation of registration periods and assemblies

 observation of a sample of extra-curricular activities that occurred during the inspection

 discussions with the chair and other governors

 discussions with the headteacher, school leaders, managers and other members of staff

 discussions with pupils

 visits to the learning support area and facilities for physical education

 visits to boarding houses accompanied by pupils and staff

 scrutiny of samples of pupils’ work

 scrutiny of a range of policies, documentation and records provided by the school.

78. The inspection team considered the views of pupils, members of staff and parents who responded 
to ISI’s pre-inspection surveys.
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How are association independent schools in England inspected?

 The Department for Education is the regulator for independent schools in England.

 ISI is approved by the Secretary of State for Education to inspect independent schools in 
England, which are members of associations in membership of the Independent Schools 
Council.

 ISI inspections report to the Department for Education on the extent to which the statutory 
Independent School Standards, the EYFS statutory framework requirements, the National 
Minimum Standards for boarding schools and any other relevant standards are met. 

 For more information, please visit www.isi.net.

Independent Schools Inspectorate

CAP House, 9-12 Long Lane, London, EC1A 9HA 

For more information, please visit isi.net




