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Summary of inspection findings
1. The school is a supportive and close community environment in which pupils are known well as 

individuals. Leaders place pupils’ wellbeing at the centre of decision-making across day, boarding 
and early years provision. The school’s values are reflected consistently in daily routines, 
relationships and the curriculum. 

2. Leaders provide strategic direction and establish shared expectations across all parts of the school. 
They communicate these expectations clearly to staff, pupils and parents. Leaders evaluate the 
effectiveness of the school’s provision through curriculum reviews, analysing assessment outcomes 
and holding regular professional conversations. Governors provide informed oversight, combine 
challenge with support and maintain a thorough understanding of the school’s work. As a result, the 
Standards are met consistently.

3. Pupils throughout the school are taught a broad and coherent curriculum that supports their 
progression. Teaching is sequenced carefully so that pupils build securely on prior learning and make 
good progress appropriate to their age and stage of development. 

4. Children in the early years develop secure foundations for future learning. They benefit from a 
thoughtfully planned curriculum that promotes communication, early literacy, physical development 
and exploratory play.

5. Management of risk is appropriate overall. Leaders implement detailed and thorough risk 
assessments including for high-risk activities, trips, transport and site security. However, the 
evaluation of risk assessments for educational visits and trips after they have taken place is not 
thorough or systematic. 

6. Boarding leaders promote an inclusive and supportive boarding environment. Boarders are provided 
with careful academic and pastoral support. Leaders structure boarding time well and provide 
boarders with a well-planned balance of activities, quiet study and unstructured recreational time.

7. Leaders promote a calm and supportive school community and implement the behaviour policy 
effectively. Staff know pupils well and respond to their individual needs effectively. Pupils 
demonstrate considerate and respectful interactions towards their teachers and to each other. 
Pupils behave consistently well at the school.

8. Pupils contribute positively to school life and the wider community. They take on increasing 
responsibility by holding a range of well-considered leadership roles and supporting community 
activities. The curriculum, assemblies and school events introduce pupils to a range of viewpoints 
and global contexts that support their ability to reflect, empathise and demonstrate an 
understanding of social awareness. 

9. Safeguarding arrangements reflect current statutory guidance. Leaders maintain a robust 
safeguarding culture supported by established procedures, regular training and effective reporting 
systems. Pupils understand how to seek help, when required. Governors provide active oversight. 
Safeguarding procedures are embedded in daily practice across day, boarding and early years 
provision.
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The extent to which the school meets the Standards

 Standards relating to leadership and management, and governance are met.

 Standards relating to the quality of education, training and recreation are met.

 Standards relating to pupils’ physical and mental health and emotional wellbeing are met.

 Standards relating to pupils’ social and economic education and contribution to society are met.

 Standards relating to safeguarding are met.

Recommended next steps

Leaders should: 

 improve the evaluation of educational visit risk assessments so that lessons learned inform and 
strengthen the assessment of future trips.
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Section 1: Leadership and management, and governance
10. Leaders provide visible, approachable leadership and maintain secure oversight across all parts of 

the school. They communicate the school’s expectations, aims and values effectively to staff, pupils 
and parents through the implementation of clear policies and routines. Leaders reinforce their 
expectations in staff briefings and through careful curriculum planning and well-established pastoral 
systems. 

11. Governors work closely with senior leaders and provide effective oversight, challenge and support of 
the school’s work. They engage regularly with leaders through meetings, visiting the school and 
scrutinising reports and school policies. This enables governors to hold leaders to account for the 
quality of the educational provision and the robustness of the school’s safeguarding procedures. As 
a result, the Standards are met consistently.

12. Leaders evaluate the school’s effectiveness using a wide range of evidence, including lesson visits, 
implementing curriculum reviews, analysing assessment information and holding regular 
consultations with staff, pupils and parents. Leaders translate identified priorities into focused 
development planning. Progress is reviewed regularly through leadership meetings and governors’ 
oversight. Leaders arrange appropriate opportunities for pupils to meet with senior staff and 
governors. These discussions help leaders to identify what is working well and where further school 
improvement is needed. For example, in response to consultations, leaders improved the shower 
facilities in the boarding accommodation. 

13. Leaders in the early years maintain secure oversight of provision. They monitor children’s progress 
thoroughly, meet with staff and parents and oversee transition arrangements. Leaders ensure the 
deployment of staff and careful supervision meet children’s needs and reflect statutory 
requirements. As a result, children are happy, settled and confident in their routines, make good 
progress and prepare well for Year 1.

14. Leaders meet their responsibilities under the Equality Act 2010 by maintaining and reviewing the 
accessibility plan. They ensure that provision responds to the needs of pupils, including pupils who 
have special educational needs and/or disabilities (SEND), effectively. Leaders share appropriate 
financial information relating to pupils who hold education, health and care plans (EHC plans) with 
the local authority. Leaders monitor and track the effectiveness of the accessibility plan, including 
the effective implementation of pupils’ individual learning plans. 

15. Leaders ensure that provision is effective for pupils who speak English as an additional language 
(EAL).

16. Leaders work constructively with external professionals and agencies, including local safeguarding 
partners. Such consultations provide leaders with expertise and guidance which informs the school’s 
work so that pupils’ wellbeing continues to be supported consistently well. Leaders notify the local 
authority of pupils who leave or join the school outside non-standard transition points.

17. Leaders’ approach to identifying, managing and mitigating risk across the school is appropriate 
overall. They ensure detailed risk assessments are written, including for the site and premises, 
transport, visiting contractors and site security. Staff record incidents and lessons learned 
systematically for risk assessments relating to the school’s premises and accommodation and for on-
site activities. However, leaders do not systematically review the risk assessments for off-site 
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educational visits after they have taken place so that lessons learned inform future planning and risk 
assessments effectively. 

18. Leaders maintain secure oversight of boarding provision and promote an inclusive and supportive 
boarding community. Leaders ensure boarding policies are understood and implemented 
consistently. For instance, daily medical handovers are completed carefully, and welfare 
arrangements are monitored effectively. This oversight supports boarders’ wellbeing and growing 
independence consistently. As a result, the school meets the National Minimum Standards for 
boarding schools (NMS).

19. Communication with parents is purposeful and timely. Leaders ensure statutory policies and all 
required information are available to parents through the school’s website and email 
correspondence. Leaders implement a suitable schedule of written reports and parents’ meetings so 
that parents receive regular updates and clear information about their child’s progress. 

20. Leaders manage any concerns and complaints through an established complaints process which 
provides clear timescales and a three-stage process. They keep suitable records, monitor patterns 
and manage complaints appropriately. Leaders’ communication with parents is effective and 
prompt. Leaders review patterns arising from any concerns which are submitted to inform reflection 
and school improvement.

The extent to which the school meets Standards relating to leadership and 
management, and governance

21. All the relevant Standards are met. 
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Section 2: Quality of education, training and recreation
22. Leaders ensure that pupils receive a broad and balanced curriculum which is coherently planned to 

support pupils’ learning as they move through the school. Subjects are organised so that pupils 
consolidate and build securely on prior learning, enabling them to retain key knowledge and widen 
their knowledge and skills across different areas of study. A thematic approach enables pupils to 
apply their understanding from subjects such as history and geography within English and the wider 
humanities. Pupils, for example, study the Romans in history and extend their learning through 
related work on ancient civilisation and Italian culture. Throughout the school, pupils make 
consistently good progress in their work.

23. Leaders ensure that boarding arrangements contribute positively to boarders’ academic progress 
and their personal development. Boarding staff consult closely with teaching colleagues to share 
information about boarders’ needs, routines and any emerging concerns. This helps to provide them 
with continuity between the school day and the boarding environment. Evening routines are suitably 
structured so that boarders complete academic work within a calm, supervised and supportive 
setting. Leaders provide boarders with a well-chosen programme of boarding activities such as 
baking, sports clubs and craft sessions. Boarders are consulted about the activity programme so that 
it continues to provide them with engaging opportunities.

24. Teaching across the school is purposeful and well planned. Teachers provide clear explanations, 
model new learning and use questioning effectively to check understanding and extend thinking. In 
English, for instance, pupils develop reading, writing and speaking skills through discussion of 
challenging texts and analysis of language choices. In mathematics and science, pupils learn through 
practical tasks and real-life problem-solving, for example when constructing graphs or calculating 
area in applied contexts. Across subjects, teachers ensure pupils explain their thinking accurately 
and use subject-specific vocabulary with increasing confidence.

25. Subject specialists teach creative subjects, including music, drama and art, that enable pupils to 
develop technical skills, confidence and independence. Opportunities for performance, ensemble 
work and project-based learning promote collaboration and self-expression. Teachers set age-
appropriate expectations that increase as pupils progress through the school. In computing lessons, 
for instance, pupils develop technological skills by undertaking sequenced tasks which enable them 
to work independently and apply learning confidently, such as when they use and develop their prior 
knowledge to plan, record and edit their own podcasts. 

26. Pupils benefit from well-planned opportunities to extend and support their interests and future 
aspirations. Leaders, for example, provide masterclasses for pupils in Years 7 and 8 which support 
their scholarship preparation and subject-specific development. In creative subjects, pupils work 
with increasing independence and ambition, such as in art where they research and sustain 
extended project work about different artists. Specialist teaching encourages pupils to take 
appropriate creative risks and to reflect on their learning effectively. 

27. Staff in the early years provide a thoughtfully designed curriculum which promotes children’s 
communication, early literacy and independence. They place a clear emphasis on communication 
and language and model vocabulary through careful questioning. Children collaborate, share ideas 
and engage in age-appropriate conversations. Teachers demonstrate phonic sounds and provide 
structured opportunities for children to apply their early reading skills in their writing. Regular story 
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times and role-play activities help children to listen attentively, answer questions and extend their 
spoken language. Mathematical language is reinforced through practical activities, such as when 
children use appropriate vocabulary to describe quantity and patterns. Staff in the early years 
balance focused teaching with child-initiated learning, using continuous provision to encourage 
exploration, creativity and choice. As a result of such measures, children develop the skills to 
communicate and use language confidently.

28. Teachers support pupils who have SEND effectively by identifying their individual needs promptly, 
planning carefully and reviewing their progress regularly. Leaders ensure that information is shared 
with staff so that teaching is adapted appropriately. For example, teachers support pupils who have 
SEND by using practical resources and providing them with clear instructions and additional adult 
support. Pupils, when required, learn to record their work in different ways, such as by using digital 
platforms. As a result of such measures, pupils who have SEND make consistently good progress 
during their time at the school.

29. Pupils who speak EAL are supported through inclusive classroom practice which promotes their 
access to learning and provides them with confident communication skills. Teachers model language 
carefully, use visual prompts and provide structured opportunities for pupils to develop their 
speaking and communication skills. These approaches enable pupils who speak EAL to develop their 
vocabulary, understanding and confidence and to participate fully in lessons.

30. Teachers use a range of assessment information to effectively monitor pupils’ progress. These 
include regular end-of-topic assessments, focused marking and feedback and half-term assessments. 
Staff meet regularly to discuss assessment outcomes to understand how well pupils are learning and 
progressing. In the early years, leaders use ongoing assessment and observation to identify 
children’s communication and language needs and provide targeted support where needed. 
Assessment information is used to identify how to appropriately support pupils who require a more 
careful and graduated approach to their learning and provide additional challenge for those pupils 
who have higher prior attainment. The school’s careful analysis of assessment outcomes enables 
teachers to adapt teaching so that pupils are supported and challenged appropriately. 

31. Pupils develop new skills and extend their knowledge through a wide range of extra-curricular 
activities. In creative activities and masterclass sessions, pupils refine subject-specific techniques, for 
example developing advanced performance and presentation skills in drama and music. Sporting 
and team-based activities promote co-operation, resilience and mutual encouragement. Through 
these extra-curricular opportunities, pupils learn to persevere, form new friendships and develop 
self-esteem and confidence.

The extent to which the school meets Standards relating to the quality of education, 
training and recreation

32. All the relevant Standards are met.
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Section 3: Pupils’ physical and mental health and emotional 
wellbeing
33. Leaders promote pupils’ physical wellbeing through a planned programme of physical education 

(PE), games, sports science and outdoor learning. Staff design activities carefully and provide clear 
instruction and teaching so that pupils develop physical skills, co-ordination, stamina and an 
understanding about positive sporting values and teamwork. Pupils explore how their body works 
and learn that active participation in sporting activities promotes their health and positive mental 
wellbeing. 

34. Staff in the early years organise routines and the learning environment to promote children’s 
physical development and emotional regulation. Children benefit from regular outdoor learning 
experiences such as riding tricycles and climbing activities which supports their movement, co-
ordination and physical strength. Children develop their fine motor skills in art and craft and 
modelling activities. They engage in role-play opportunities that encourage them to move 
purposefully, share resources and learn to wait for their turn. Through such activities, children 
develop independence and approach their education confidently.

35. Leaders ensure pupils’ emotional wellbeing is supported through established pastoral systems. Staff 
know pupils well and respond promptly to their concerns. For example, they arrange regular check-
ins and refer pupils to specialist support services, when appropriate. Pupils know that they can seek 
help and guidance form any member of staff at the school. These arrangements enable pupils to 
seek support and ensure that any concerns they may have are followed up promptly and effectively.

36. Boarding leaders promote boarders’ wellbeing effectively. The boarding accommodation is 
comfortable and well maintained. Leaders establish consistent routines which help boarders to be 
organised and ready for lessons, meals and activities. Boarders are provided with balanced and 
nutritious meals and a range of snacks outside mealtimes. Leaders provide boarders with secure 
storage facilities for their personal belongings. Boarding staff respond sensitively and quickly if 
boarders experience illness or homesickness. The boarding community promotes positive 
relationships, inclusivity and a sense of belonging. 

37. Leaders implement the behaviour policy consistently. Leaders share their behavioural expectations 
clearly with staff, pupils and parents. When pupils’ behaviour falls short of the school’s expectations, 
leaders adopt a restorative approach and provide time for those involved to learn through 
appropriate discussions and reflection. This consistent approach provides a calm and orderly 
environment and helps pupils to understand expectations. As a result, pupils behave well 
throughout the school.

38. Leaders provide a range of suitable opportunities to support pupils’ secure understanding that 
bullying and unkind actions cause hurt. In assemblies, staff promote the school’s values such as 
kindness and respect. Pupils participate in an annual anti-bullying week that reinforces the 
importance of maintaining positive relationships. Leaders monitor incidents of behaviour and 
bullying carefully to identify any patterns or trends. Staff address any unkind behaviour promptly, 
provide support to those who are involved and maintain clear records that include the actions taken. 

39. Attendance procedures are secure. Staff complete registers accurately, follow up pupils’ absence 
and review any emerging patterns. Leaders track and analyse attendance data effectively and take 
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appropriate actions to promote regular attendance. Leaders maintain the admission and attendance 
registers in line with current statutory guidance. 

40.  Pupils are taught a well-planned personal, social, health and economic education (PSHE) curriculum 
that includes an appropriate relationships and sex education (RSE) programme. For example, pupils 
learn about healthy relationships, equality and respect. Staff support pupils’ understanding of 
personal wellbeing and self-care by teaching topics that include the importance of regular sleep, 
promoting exercise and fitness and maintaining a balanced lifestyle. Children in the early years 
explore topics about positive friendship. Older pupils are taught about consent and the importance 
of respecting the decisions taken by others.

41. The school provides appropriate first aid and medical provision. A suitable number of staff 
undertake first aid training, including paediatric first aid for those who work in the early years. 
Boarding staff provide prompt and effective first aid and medical care to boarders, when required.

42. Leaders implement a thorough and effective supervision rota so that pupils are supervised 
appropriately throughout the school day. Leaders maintain suitable supervision ratios in the early 
years. Boarders are looked after by an appropriate number of staff during the evenings. 

43. Leaders and staff promote pupils’ spiritual and moral development through well-planned 
opportunities for reflection and shared experiences. Pupils participate in community and collective 
activities such as assemblies, music and singing. They join in collective worship and reflect on values 
such as kindness, responsibility and gratitude. Art, music and outdoor learning opportunities, 
including time in the wellbeing garden, help pupils to engage with creativity and the natural world.

44. Leaders implement robust health and safety systems across the school. Governors and leaders 
analyse incident records to identify trends and take prompt actions when required. Those with 
responsibility for health and safety conduct regular visual checks of the premises. They respond 
promptly and effectively when any health and safety issues are raised. A suitable number of staff are 
trained as fire wardens. Fire evacuation routes are clearly marked. Daytime pupils and boarders 
rehearse how to evacuate the premises in case of an emergency. Pupils practise and understand the 
school’s lockdown procedure. As a result of such measures, the premises and accommodation 
remain suitable for pupils so that their wellbeing is promoted well. 

The extent to which the school meets Standards relating to pupils’ physical and mental 
health and emotional wellbeing

45. All the relevant Standards are met.



11

© Independent Schools Inspectorate 2026 Ashfold School – January 2026

Section 4: Pupils’ social and economic education and contribution 
to society
46. Leaders ensure pupils learn about diversity in meaningful and age-appropriate ways through 

assemblies, educational visits and the wider curriculum. Pupils celebrate Black History Month and 
learn about people who campaign for equality and justice. In curriculum lessons, pupils explore 
different cultures and beliefs. For example, pupils take part in ‘passport’ days exploring countries 
including India and Ghana. They study texts in English that examine themes of identity and cultural 
history. Pupils visit places of worship such as a mosque and a synagogue which helps them to 
develop their understanding about different faiths and beliefs. By living together in the boarding 
community, boarders learn to respect others’ routines, preferences and interests. Throughout the 
school, pupils learn to reflect thoughtfully, celebrate difference and articulate views sensitively. As a 
result, pupils develop a secure understanding of inclusion, respect and cultural diversity so that they 
are prepared well for British and global society. 

47. Staff in the early years model respectful communications and demonstrate perseverance and 
resilience. Children follow the positive example set by staff in their shared routines and collaborative 
play. For example, children take turns and co-operate during role-play activities such as preparing a 
picnic. At mealtimes, children engage in polite conversations and demonstrate appropriate table 
manners. Children show independence when they select resources and tidy away equipment. 
Children learn that it is supportive and kind to demonstrate fairness and co-operation to others. 

48. Leaders offer a range of suitable opportunities for pupils to develop responsibility and assume 
leadership positions. Senior pupils are appointed as prefects and help staff by representing the 
school at events such as sports day. Pupils serve as ambassadors and provide support and 
mentorship to younger pupils. Pupils represent their peers by participating in the school council. In 
boarding, older pupils take on senior roles, acting as responsible role models and supporting 
younger boarders.

49.  Pupils develop an age-appropriate understanding of how laws are formed and passed. In PSHE 
lessons, for instance, they explore the differences between civic and criminal laws. Pupils 
understand the purpose of rules to promote fairness and individual liberty. They learn about the 
British justice system and consider how this promotes inclusivity and human rights. Leaders provide 
suitable opportunities for pupils to learn about British institutions, including Parliament. Leaders 
support pupils’ knowledge and understanding about democracy. For example, pupils vote to elect 
school councillors and to choose which charities the school supports. 

50. Leaders provide pupils with a balanced presentation of political and contemporary news. They 
review curriculum content and resources and consult carefully with visiting speakers in advance of 
the presentations they make. Staff help pupils to consider different political perspectives in an age-
appropriate and impartial manner.

51. Pupils contribute positively to the wider community through a range of well-planned charitable, 
environmental and partnership activities. Pupils take part in initiatives to raise funds for charities 
and donate foods to help those who are homeless. They participate and collaborate with the local 
community, such as by singing and playing instruments at a local concert. Pupils support their 
community and contribute to environmental projects. For example, they help with recycling and 
litter picking schemes. Staff help pupils to understand the purpose of these activities so that they 
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develop empathy, co-operation and a sense of social responsibility towards others. As a result, 
pupils show pride in representing the school and demonstrate a growing awareness of how 
collective actions support and enhance local and wider communities.

52. Pupils are provided with suitable opportunities to learn about money and finance. In the early years, 
for example, children develop understanding of exchange and value through role-play activities that 
involve shops, coins and different methods of payment. Older pupils build financial understanding 
through budgeting activities, enterprise projects and problem-solving tasks. For instance, in 
mathematics lessons, they plan purchases and calculate costs. Experiences such as these prepare 
pupils to take responsible financial decisions.

53. Leaders provide an age-appropriate careers programme for pupils in Years 7 and 8 through the PSHE 
programme and visiting speakers. Pupils participate in enterprise activities which help them to 
explore different occupations and understand the skills needed for working life. For example, pupils 
engage in entrepreneurial projects and design and create products within an agreed budget. Pupils 
develop a suitable understanding about future career opportunities and pathways.

The extent to which the school meets Standards relating to pupils’ social and economic 
education and contribution to society

54. All the relevant Standards are met.
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Safeguarding
55. The school’s thorough safeguarding arrangements meet current statutory guidance. Safeguarding is 

embedded as a shared responsibility across day, boarding and early years provision. Leaders 
maintain a robust safeguarding culture that is underpinned by well-organised procedures, regular 
training and effective supervision. Staff understand their responsibilities and remain alert to 
emerging risks, enabling concerns to be identified early and acted upon appropriately. Governors 
provide regular and effective oversight of the school’s safeguarding practices, including by meeting 
with the safeguarding team, scrutinising and ratifying the safeguarding policy and checking the 
single central record of appointments (SCR).

56. Leaders with safeguarding responsibilities are trained appropriately for their role. They keep 
thorough safeguarding records that are in accordance with Keeping children safe in education 
(KCSIE) guidelines. They implement appropriate systems for pupils to seek support and guidance, 
when required. The safeguarding team meets regularly, systematically reviews safeguarding 
concerns and procedures and takes well-considered decisions and actions. They apply clear 
thresholds when concerns require escalation and work constructively with external agencies, 
including the local authority and specialist services, to seek timely support and guidance, if required.

57. Leaders ensure pupils are taught to consider the importance of taking responsible decisions that 
promote their personal safety, including when online. Pupils learn about different aspects of safety 
in well-planned assemblies and in PSHE and computing lessons. Pupils, for example, learn to protect 
their online passwords and report any suspicious online activity to a trusted adult. Leaders manage 
online safety risks through appropriate digital supervision and the implementation of a 
comprehensive and robust filtering and monitoring system. Leaders respond promptly to any alerts, 
investigate these thoroughly and maintain suitable records.

58. Effective safeguarding practice is supported by providing staff with regular and relevant training. 
This includes training which reflects the latest updates to statutory guidance and the ‘Prevent’ duty 
so that staff remain alert to the dangers of extremism and radicalisation. Staff understand how to 
manage any concerns that pupils may raise with them. They demonstrate a confident understanding 
of how to respond to and report any alleged low-level or more serious safeguarding concerns 
relating to another adult who works at the school. Leaders ensure that staff have a confident and 
thorough understanding of their safeguarding responsibilities through regular briefings and by 
sharing relevant information. 

59.  Leaders in the early years implement appropriate safeguarding arrangements that relate to working 
with young children. They ensure, for example, that staff and visitors follow the school’s 
expectations about the use of mobile phones and other digital devices when visiting the early years 
premises. Staff supervise carefully at mealtimes and remain alert to the danger of children choking. 

60. Boarding leaders consult with boarders regularly and provide them with careful support and 
guidance. Boarders have access to a suitable independent person and know how to make contact, 
should they need to. 

61. The school conducts all required pre-employment checks on adults before they begin working at the 
school. These checks are recorded on a suitable SCR. Leaders implement robust safer recruitment 
procedures.
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The extent to which the school meets Standards relating to safeguarding

62. All the relevant Standards are met.
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School details
School Ashfold School

Department for Education number 825/6003

Registered charity number 310639

Address Dorton House
Dorton
Aylesbury
Buckinghamshire
HP18 9NG

Phone number 01844 238237

Email address enquiries@ashfoldschool.co.uk

Website www.ashfoldschool.co.uk

Proprietor Stowe School Ltd. 

Chair Mr Simon Creedy-Smith

Headteacher Mr Mike Rickner

Age range 3 to 13 

Number of pupils 226

Number of boarding pupils 95

Date of previous inspection 24 to 26 January 2023 
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Information about the school
63. Ashfold School is an independent co-educational day and boarding school situated in 

Buckinghamshire. Originally a boys’ school, it became a co-educational school in the 1980s. The 
school joined The Stowe Group in September 2025 and is overseen by a board of governors. The 
present headteacher joined the school in August 2025. The school comprises three sections: the pre-
prep section, for pupils aged 3 to 7; the junior school, for pupils aged 7 to 9; and the senior school, 
for pupils aged 9 to 13.

64. The school provides two separate boarding wings for male and female boarders. It offers flexible 
boarding provision for pupils from Years 4 to 8.

65. There are 35 children in the early years who are taught in one Nursery and two Reception classes. 

66. The school has identified 42 pupils who have special educational needs and/or disabilities. A small 
number of pupils in the school have an education, health and care plan.

67. The school has identified a very small number of pupils who speak English as an additional language.

68. The school states its aims are for every pupil to leave with lasting memories, lifelong friendships and 
strong values. It seeks that pupils are equipped for future experiences. The school endeavours to 
inspire pupils to be ready to make a difference as true ‘change-makers’ and to contribute positively 
to society.
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Inspection details
Inspection dates 20 to 22 January 2026

69. A team of four inspectors visited the school for two and a half days. 

70. Inspection activities included:

 observation of lessons, some in conjunction with school leaders

 observation of registration periods and assemblies

 observation of a sample of extra-curricular activities that occurred during the inspection

 discussions with the chair and other governors

 discussions with the headteacher, school leaders, managers and other members of staff

 discussions with pupils

 visits to the learning support area and facilities for physical education

 visits to boarding houses accompanied by pupils and staff

 scrutiny of samples of pupils’ work

 scrutiny of a range of policies, documentation and records provided by the school.

71. The inspection team considered the views of pupils, members of staff and parents who responded 
to ISI’s pre-inspection surveys.
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How are association independent schools in England inspected?

 The Department for Education is the regulator for independent schools in England.

 ISI is approved by the Secretary of State for Education to inspect independent schools in England, 
which are members of associations in membership of the Independent Schools Council.

 ISI inspections report to the Department for Education on the extent to which the statutory 
Independent School Standards, the EYFS statutory framework requirements, the National 
Minimum Standards for boarding schools and any other relevant standards are met. 

 For more information, please visit www.isi.net.

Independent Schools Inspectorate

CAP House, 9-12 Long Lane, London, EC1A 9HA 

For more information, please visit isi.net




